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MANAGING REFORMS IN UNIVERSITY EDUCATION IN NIGERIA FOR 
SUSTAINABLE NATIONAL DEVELOPMENT: CHALLENGES AND THE WAY 

FORWARD

Ajaegbo, Augustina Ngozi
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Nwafor Orizu College of Education, Nsugbe, Anambra State

Email: ajaegbongozi@gmail.com

Abstract
The university is a veritable institution for sustainable development. It is set up to achieve 
the triple goals of teaching, research and community service and produce the manpower 
necessary for sustainable economic, political, social and technological advancement of the 
country. Unfortunately, Nigerian universities come short of this expectation and are rated 
poorly in global university rankings. This has led to various reforms to revamp and salvage 
the system for positive results. But the reform efforts seem to have yielded little results and 
this could be attributed to poor reform management. This paper is therefore an attempt to 
examine the factors responsible for poor management of university reforms and effective 
ways of managing reform outcomes. This paper found out that the factors responsible for 
poor management of reforms in Nigerian universities include: poor management strategies, 
inadequate financing, lack of university autonomy, etc. The work made some 
recommendations which include the improvement of funding of Nigerian universities, 
granting full autonomy to the university system and effective management of education 
reforms.

Introduction
Education is a vital institution of the society. A country sets up educational institutions to 
achieve its national objectives. Education is defined by Akpakwu (2012) as the process of 
bringing desirable changes into the behaviour of human beings. The Nigerian government 
considers education at all levels an indispensable tool for the country's sustainable 
development efforts. Development should be human centred and geared towards improved 
conditions of living in all sectors of the society. Sustainability connotes the ability to 
preserve something (present) to last for a long time (future). In the present context, it refers 
to preserving and maintaining natural resources (human, natural, social, economic and 
environmental resources) for them to endure (Wiesser, 2014). The processes and outcomes 
of education are all designed to achieve the growth and development of individuals and 
society. Sustainable development involves and emphasizes fair distribution of resources. It 
involves transformational or functional changes in a nation's economy, social life, education, 
political system and environment. Quality education is a veritable tool in Nigeria's quest to 
become one of the largest economies in the world and the development of Nigerian human 
capital through education is also a critical factor to rapid economic development and the 
strongest weapon against poverty.  
The tertiary level of education forms the bedrock of national development and sustainable 
economy. Tertiary education is the education given after post basic education in higher 
educational institutions such as universities, polytechnics, colleges of education, 
monotechnics and other specialized institutions. The  goals  and  objectives  of  tertiary  
education  include  contributing  to  national development  through  high  level  manpower  
training and providing  accessible  and  affordable quality lifelong learning opportunities and 
career counselling in formal and informal education programmes. All these help to inculcate 
in students the requisite skills for self-reliance in the world of work. Tertiary education 
should therefore be geared towards producing skilled manpower relevant to the needs of the 
labour market (FRN, 2013). 

The university occupies the apex of the tertiary education system and is primarily 
established to achieve the core triple goals of teaching, research and community service. 
Specifically, universities are set up to produce skilled manpower for individual and societal 
survival, growth and development. The university is entrusted with the responsibility of 
inculcating appropriate skills (intellectual, physical, social, vocational, etc) and competences 
necessary for an individual to adapt to changing local and external environments. Oguzor 
(2011) pointed out that universities are mainly established to achieve these basic objectives:

The acquisition, development and inculcation of paper value – orientation for the 
survival of the individual and society;

The development of the intellectual capacities of individuals to understand and 
appreciate their environments;

The acquisition of both physical and intellectual skills which will enable individuals 
to develop into useful members of the community;
     The acquisition of an objective view of local and external environments.

The university is therefore the pivot of national development. In the face of ever and fast 
changing landscape of global economy and other emerging issues plaguing the society such 
as poverty, unemployment, climate change, pandemic diseases (such as corona virus now 
ravaging the world), changing values and norms, political upheavals, environmental 
degradation, religious conflicts etc, the university needs to be more responsive and focused 
to address and tackle these challenges. It should put in place quality mechanisms in its 
delivery system (Nwaokwu & Eshiet, 2008). It should also access the needs of both present 
and future generations of the society and ensure educational practices and services delivery 
that promote the acquisition of right standards of knowledge and skills that are relevant in a 
global society. Globalisation demands knowledge based on higher levels of education for 
greater literacy. Consequently, universities in Nigeria are required to focus more on 
internationalization of knowledge, networking, cooperating and collaborating with sister 
institutions across the world in various activities in the spirit of globalization (Gbamanja, 
2018). In realization of the imperative and trend of globalization of education, Nigerian 
government has focused attention on improvement of the standard and quality of university 
education through curriculum reviews, infrastructural and staff development, teaching and 
assessment practices etc, in line with global standards and best practices. This has high cost 
implications. Universities need to justify the huge investment in education. 

Unfortunately, Nigerian universities seem to be performing below expectations. Oguzor 
(2011) lamented that Nigerian universities have not lived up to either the traditional core 
goals of teaching, research and community service or the aims spelt out in the National 
Policy on Education . Some university graduates cannot defend their certificates on 
graduation because universities churn out half-baked graduates. Nigerian universities also 
rank very low in global university rankings. Our universities are not getting things right 
when compared to international best practices. The curricula of some Nigeria universities 
are outdated. The dysfunctional nature of Nigerian university system has led to many 
reforms in order to revamp the ailing system. Justifying the need for reforms in education, 
Nwachukwu (2007) observed that Nigerian education system needs to be changing in line 
with global educational trends, and a lot of initiatives for new realities in paradigm shifts are 
needed. In the same vein, the Federal House of Representatives' Committee on Tertiary 
Education and Services, as reported by Nwabughiogu (2020), observed that Nigeria's 
educational curriculum is in dire need of innovation which is critical to national 
development and sustenance as the curriculum being implemented presently by various 
institutions was designed about 30 years ago and is no longer adequate to meet the present-
day needs of employers of labour. It is hoped that the review will achieve better and quality 
education while making the graduates relevant in the labour industry and also become 
globally competitive.

Effective and efficient management of ongoing reforms in the university education system is 
needed to move the education system forward. Reforms should be effectively handled in 
other to produce positive results for sustainable development to be achieved. The purpose of 
the reforms is to bring about increased economic growth that will lead to improved living 
conditions. The reforms in university education in Nigeria have not yielded the expected 
results because of poor management. There is often poor planning and implementation of 
the reform efforts. This paper examines the reforms in university education in Nigeria and 
points to the challenges and strategies for effective management of the reforms.

Concept of Sustainable Development
The term sustainable development is seen from various perspectives. Ezugoh and Onuselogu 
(2009) cited a popular definition of sustainable development which is meeting the needs of 
the present generation without compromising the ability of the future generation as to meet 
their needs. In other words, it implies meeting present and future needs of individuals or a 
nation especially as regards economic and social reforms. Within the framework of 
education, sustainable development is seen by Iheonunekwu,Uchechi and Nwambara (2009) 
as reorienting existing education programmes  and revising education from nursery school to 
university to include clear focus on the development of knowledge, skills, perspectives and 
values related to sustainability. The purpose of reforming education in this direction is to 
bring about increased economic growth that will lead to improved living conditions. 
Sustainable development is all about fair distribution of resources, technological 
advancement, improved health care, improved standard of living conditions and taking 
adequate care of the environment. Sustainable development is a global responsibility. The 
United Nations Earth Summit held in Rio de Janeiro, Brazil  from 3-14 June,1992, and 
termed 'Agenda 21'enunciated a plan of action for sustainable development of member 
nations, including Nigeria. The goals of sustainable development also known as global goals 
according to United Nations Development Programme (UNDP, 2018) include:
1. Eradication of all forms of poverty.
2. Eradication of hunger ad achieving improved nutrition.
3. Good health and well-being.
4. Achieving quality and inclusive education.
5. Achieving gender equality by ending all manner of discrimination against the female 
gender.
6. Ensuring safe and affordable clean water and sanitation for all.
7. More efficient energy (increased electricity supply) in all member countries.
8. Encouraging decent work (job creation) and entrepreneurship for high levels of 
productivity.
9. Ensuring investment in infrastructure and innovation which are considered crucial 
drivers of economic growth.
10. Reduced inequalities in income using sound policies.
11. Sustainable cities and communities.
12. Responsible consumption and production.
13. Taking appropriate climate action.
14. Taking care of life below water.
15. Life on land.
16. Achieving peace and justice.
17. Partnership and support in financing projects.
These goals are targeted to be achieved by the year 2030 by all the member countries of the 
United Nations. The implementation of sustainable development goals has therefore become 
a global concern and a major challenge to developing countries such as Nigeria. Since it is 
basically through education that the required knowledge, skills, attitude and experiences 
required for individual and societal development are achieved, tertiary education is being 
reformed towards achieving sustainability. Effective management strategies of reform 
initiatives are indispensable.

Concept of Educational Reforms
Reforms involve injecting new processes, facilities, ideas and values into an organization 
and integrating them to improve its performance. The provision of human-centred and 
sustainable services to the citizens of a given society should be the concern and target of 
every reform initiative. Educational reform refers to a planned strategy designed to bring 
about radical and positive changes in the education sector. It should strive to address 
problems of the education sector, introduce new ideas and innovations and enhance the 
quality of educational outcomes.  The education system is subjected to changes from time to 
time to meet the ever changing needs of the society. And as new ideas are introduced, old 
practices, policies, programmes and methods are dropped or modified. Reforms bring about 
desirable changes that need to be made in the education system with the hope of achieving 
positive results. Reforms in education entail re-strategizing and exploring better options, 
ensuring creativity, innovation and originality in order to conform to international best 
practices. 
Education reforms represent a planned and conscious effort of the policy makers in a given 
society or nation to ensure continuous revolutionary changes in the education system. Such 
reforms must be geared towards making a re-evaluation of the goals of the education system, 
services and processes in the light of local, national and global challenges, interests and 
skills. Education reforms should be geared towards bringing about progress and tangible 
changes in educational policies and services and making them more responsive to the 
problems, needs and aspirations of the citizens. The university should therefore constantly 
take the lead in providing functional education geared towards solving the problems of the 
society and serve as the moral compass for sustainable national development by adapting to 
changes in the society.

Aims of Reforms in University Education
The educational system is subjected to changes from time to time to meet the needs of the 
society. Reforms in tertiary education particularly university education are  basically 
designed to advance Nigeria's economic growth and global competitiveness through the 
provision of accessible, affordable, relevant and high quality education in our tertiary 
institutions (Federal Ministry of Education in Eneh and Owo, 2015). Specifically, the aims 
include to:
i. Constantly attract, develop and graduate competent, knowledgeable and talented 
individuals from our tertiary institutions.
ii. Expand access and broaden the scope and capacity of existing institutions.
iii. Provide high qualitycareer counselling and life-long learning programmes that 
prepare students with the knowledge and skills needed for the world of work.
iv. Review curricula by introducing initiatives to enhance the entrepreneurial abilities 
and skills of the Nigerian people.
v. Ensure the highest standards of transparency, accountability and good governance in 
all tertiary institutions in line with international best practices.
vi. Review and update curricula and instruction in all tertiary institutions so as to align 
the existing standards with the national vision and 21st century global opportunities.
vii. Provide knowledge in all courses that create and develop well-rounded managers and 
executives to enable them to compete in all sectors of the economy.
viii. Produce graduates that can successfully compete in the global job market.
ix. Produce high level scientific and technological manpower for all aspects of the 
economy.
x. Establish centres of excellence in scientific and technological studies.
xi. Implement the national science technology and mathematics education (STME) 
policy.
xii. Develop a national STME master plan.
xiii. Expand learning and the acquisitions of skills beyond the current institutions of 
learning.
xiv. Develop better-qualified and employable individuals by running programmes which 
provide students with tools for a successful career.

In a nutshell, the tertiary education reforms are aimed at expanding access, improving 
quality and optimizing relevance. Emphasis is on making Nigerian graduates more 
marketable and employable so that they can enjoy better quality of life, contribute 
meaningfully to national development and move Nigeria to become one of the world's 
greatest economies. If Nigeria must compete globally, there is need for advancement in 
science, technology, innovations and high quality of trained work force. Reforms in 
university education will make this possible. 
An Overview of the Reforms in University Education
The Nigerian education system has gone through various reform processes. Reforms in 
Nigerian education are basically witnessed in the areas of curriculum reviews, improvement 
of teacher quality, access to education, methodology, assessment and evaluation methods, 
educational structure, funding strategies, management/ control of education and so on. 
According to Anibueze (2013) education reforms have taken different shapes and 
magnitude, from sustainable education to vocational, technical, science, functional to 
entrepreneurial studies.

Reforms in university education became more pronounced in 1959, when the colonial 
government appointed the Ashby Commission with the mandate to carry out investigation 
into Nigeria's needs in the fields of post-secondary school certificate and higher education 
over the next twenty years. The report of the commission led to the establishment of the five 
premier universities in Nigeria: the University of Nigeria, Nsukka in 1960, Ahmadu Bello 
University, Zaria 1962, University of Lagos, 1962, University of Ife, 1962 and university of 
Ibadan that was a university college before she got full recognition as a university in 1962. 
Educational reforms continued to be made after independence to enhance educational 
progress (Nwuzor et al, 2010).

The civil war in Nigeria between 1967 -1970 adversely affected the education sector and 
necessitated a major educational reform. Among the policy issues whose formulation and 
implementation started during this war era was the national curriculum review of 1969 
(Anibueze, 2013). In September 1969, a National Curriculum Conference was held in 
Lagos. Participants at the conference were eager to see Nigeria chart a new course in the 
country's educational system. The conference directed the country towards the path of 
scientific and technological development and advancement, and university education was to 
be in the vanguard of this development. A number of measures have been taken to make 
reforms in university education more meaningful, relevant and achievement oriented. They 
include:
More Access to University Education: To ensure more access to university education, 
government has established more universities and encouraged more private participation in 
the provision of university education. The number of approved private universities has really 
increased. In 2011, Nigeria had a total of 117 universities with close to 3000 programmes 
(Oyebanji, 2012). By the first quarter of 2020, the country has a total of 174 universities 
made up of 43 federal, 52 state and 79 private universities. Moreover, to encourage 
university education scholarship schemes have been set up and all forms of discriminations 
in educational opportunities such as gender bias are steadily being discouraged.
Improvement of Staff Quality and Quantity: Academic and non-academic staff constitute the 
manpower involved in the achievement of educational goals through their service delivery. 
However, academic staff are considered the bedrock of the system because they are actually 
the implementers of education reforms through the teaching and learning process. Staff 
quality and quantity determine to a large extent the quality of education and success of 
education reforms. Government has introduced measures to sponsor staff to attend 
conferences and obtain higher degrees with the aim of improving them professionally and 
making them more competent and relevant. This is achieved through setting up of Tertiary 
Education Trust Fund or TETfund. In addition, the minimum qualification for one to 
become a lecturer in the university system is in most cases a Masters' degree.
Funding of Education: As a result of paucity of fund facing the university system, the 
Federal Government of Nigeria introduced counterpart funding system whereby foreign 
financial grants or aids are received for education. Also the three tiers of government, private 
individuals and organisations as well as corporate bodies in the country are involved in one 
way or the other in the funding of education. Universities also devise innovative means of 
generating finance internally. These measures have gone a long way in improving 
educational financing.      
Improvement of University Staff Remuneration: As a result of agitations, industrial actions 
and other forms of protests from university staff, government has been reviewing the pay 
package upward by introducing new salary structures. 
Innovative Teaching Methodologies: Teaching in universities has shifted from traditional or 
theoretical lecture method to more emphasis on practical, research-oriented and 
technologically based method of teaching and learning. For example, emphasis is now 
highly placed on the use of Information and Communication Technology (ICT) in the 
delivery of instruction. E-library and use of electronic boards are also innovations in the 
university.  The electronic boards have replaced traditional blackboards. Other new methods 
introduced include co-operative learning, inquiry method, project method, discovery 
learning, problem-based learning, inclusive learning etc. Teaching has shifted from a lecturer 
being a transmitter of knowledge to being a facilitator of learning. Assessment of students' 
performance has shifted from summative evaluation to continuous assessment mode. 
Improvement of Infrastructure and Facilities: The deplorable state of infrastructure and 
inadequate facilities for teaching and learning in universities has received attention through 
TETfund, which has set up massive structures in universities and frequently supply various 
items of teaching and learning equipment to institutions on demand.
Globalization of Education: There is now greater effort to maintain global standards in 
teaching and learning, curriculums and other operations. To ensure global relevance, 
Nigerian universities now enjoy exchange programmes with foreign universities.

Managing Reforms in University Education
Management of reforms in school organization is quite complex and an uphill task. 
However, some theorists on the management of educational and organizational change have 
provided useful suggestions for successful change implementation. Fullan (1994) agreed 
that change process is complex but the solution is found in better ways of thinking about it 
and dealing with it. He perceived change as an unending journey hence difficulties are 
certain. There is need to be proactive in dealing with change. There is also need to be 
visionary because authentic vision is necessary for easy identification of change needs and 
effective implementation options. Fullan also suggested flexibility in managing of changes. 
Strategic planning does not often work unless it is strictly and faithfully executed. Skilled 
change agents are required and every person in the education organization such as the 
university should be a change agent. The education system needs to produce problem 
solvers and thinkers needed in the education system and society. Academic staff of 
universities should therefore be in the business of making innovations and remain ever 
proactive in dealing with change. The school is a learning organization, so everyone should 
keep learning effective ways of reform implementation. 

Change can also be managed by application of structured methods or approaches. Belyne 
(2019) perceives change management as a term used to refer to the process of transitioning 
of people from one state to another to meet changing requirements and objectives through 
the application of structured methods which steer the organization from its current state for 
the realization of benefits. This takes time expertise, dedication and efforts for it to be 
successfully implemented. To further expatiate the above views, Belyn highlighted and 
expounded Lewin's three-step change management model which is a major model that could 
help organizations in change management. In the model, people in an organization are first 
informed about changes in the system and through good leadership, they are channelled 
towards the right direction. They eventually accept any changes in the actual 
implementation. The implication is that reform implementation in universities should be a 
cooperative affair. All hands should be on deck and this could be achieved through careful 
planning and effective leadership strategies. Such leadership style that could help is 
transformational leadership style propounded by Borkus (2010). The theory focuses on how 
leaders create positive change in their followers and the organization by focusing on others 
for support. Such leaders develop individual consideration and intellectual stimulation; they 
also inspire and motivate others towards goal realization. In return, followers trust, admire 
and respect the leader and carry out their work as expected. Sustainable development 
involves transformational changes needed for growth and development. A correlation exists 
between transformational leadership and positive performance which results in positive 
outcomes for educational institutions such as the university. This also facilitates the 
realization of sustainable development.
The laudable aims and objectives of reforms in university education can only be achieved by 
universities with proper management processes and strategies. Management is careful 
planning, coordination, organizing and judicious utilization of available human and material 
resources for the achievement of organizational goals. Education management involves 
skillful use of human efforts and abilities, physical resources and time and strategies towards 
the realization of educational goals. It also involves effective decision making and 
communication. Management in education involves good leadership. Successful leadership 
is recognized by its ability to get people to give their best even in adverse circumstances 
(Osisioma, 2000). The management team of educational institutions is responsible for 
leading other staff and students towards performing their various roles for the achievement 
of educational goals. To effectively perform this role, good leadership skills are needed to 
influence and motivate the personnel towards achieving and maintaining the standards of 
behaviour, attitude and actions required of them.  

Management of reforms in education involves effective planning of strategies and 
implementation of reform policies so that maximum results are obtained from the reform. 
Onuigbo (2009) asserted that education reform management process begins with problem 
identification in areas of need, studying, analysing of the existing structure and ending with 
evaluation and modification of the process, if necessary. It should as well involve the 
development of alternative policy, experimentation, effective implementation and feedback. 
Effective implementation of education reform requires adequate number of qualified and 
dedicated staff, facilities and effective leadership. There is need for commitment by all 
stakeholders. Staff should be communicated and involved in decision making processes to 
ensure effective participation and commitment in the teaching-learning activity. Effective 
communication is necessary for the goals of the reform policy to be achieved. University 
management and staff need adequate training on reform implementation. 

Challenges of Reform Management of University Education
There are enormous challenges arising from complexities of managing education reforms. 
Fullan (1994) identified some of the challenges. One of them is influence of societal 
conditions outside the education sector. The education system and its members are not 
always open to or capable of change because of influence of social class, family factors, 
state of the economy and other trying conditions. However, based on studies on change 
implementation, the modern and current ideology is that schools can still make a difference 
under trying conditions. Another challenge is having conservative mind-set towards change. 
The education system remains fundamentally conservative and not open to change such as 
in the area of how teachers should be trained, schools organized, hierarchy of operations and 
influence of political decision makers who may want to retain the old way. A new mind-set 
is needed by individuals in the university institution for the success of reform efforts and 
improvement in universities. Another challenge is learning to deal with change as a normal 
part of work in the institution. Change is a continuous process as the society keeps renewing 
itself. Individuals in the school should learn to cope with reforms. More learning leads to 
new discoveries.

Effective management of reforms in universities is also difficult because workable and 
powerful solutions are hard to conceive and put into practice. Also strategies that are used in 
most universities do not focus on the things that will really bring about changes and 
innovations. Fundamental instructional reform and development of new collaborative 
cultures among educators are often not properly or adequately addressed (Fullan 1994).

Other barriers to effective management of reforms in universities include the fact that many 
reforms are carried out by government without involving university staff at the planning 
stage. This keeps them in the dark and could lead to apathy or indifference. It also imposes 
some constraints in understanding the requirements of the reform. 

There is also the problem of personnel misconducts. The vision of producing globally 
competitive graduates through reforms is marred by various vices found in universities 
among university management, staff and students. On the part of management, some engage 
in corrupt practices by siphoning university funds into private pockets or wrongly applying 
funds to the execution of frivolous projects. This hampers effective management of reforms. 
Other vices among staff which NUC (2016) noted to be prevalent in universities include 
service failure, lateness, lack of dedication, sorting and other forms of gratification, sexual  
harassment and  all forms of delay in processing students' results. All these have grave 
consequences on the provision of quality university education and also retard the realization 
of goals of reforms. 

In addition, most Nigerian universities especially public ones have inadequate and 
dilapidated facilities for teaching and learning. Most physical and material resources 
required for high quality education are in short supply, while many available ones are in a 
state of decay. Education reforms cannot be effectively implemented or managed under 
these pitiable and unacceptable conditions.
Lecturers and non-teaching staff are still poorly motivated. Their salary and allowances are 
far much lower than that of politicians who take home outrageously huge salaries, 
allowances and other incentives. It is, however, a sad commentary that the salaries of 
university staff were last reviewed in 2009, eleven years ago in contravention of the Federal 
Government (FG)/Academic Staff Union of Universities (ASUU) agreement that university 
staff salaries would be reviewed every three years. The poor staff remuneration creates 
obstacles to the implementation of reforms because it hampers job satisfaction.

Another obstacle is lack of autonomy of universities. The universities are still under the 
control of government. Ekundayo and Ajayi (2009) identify this as a key problem inhibiting 
the success of managing university education reforms. Government is still much involved in 
controlling admissions, appointment of vice chancellors and other staff, curriculum 
development and reviews, payment of salaries and so on. For, example, the current 
imposition of a central salary payroll system or mode called Integrated Payroll and 
Personnel Information System (IPPIS) is seen by the ASUU as a serious erosion of 
university autonomy and therefore unacceptable to her. The erosion of university autonomy 
is an obstacle to university administration and is capable of leading to industrial actions by 
University labour unions. It is pertinent to point out that ASUU has been on indefinite, total 
and comprehensive strike action for over eight months now, that is, since March 2020 over a 
number of unfulfilled agreements on the part of the Federal Government Nigeria.

Political influence in the appointment of university vice chancellors paves way for 
mediocrity in university administration which hampers effective management of reforms 
and the realization of reform goals.

There is also the problem of poor implementation of research findings. The outcome of 
researches and conferences carried out in universities are hardly utilized. Students' research 
project reports end up in university libraries while the recommendations made by staff in 
their researches end up in books and journals. All these identified problems constitute a cog 
in the wheel of progress in managing university education reforms.

Recommendations on the Way Forward
The measures to improve the management of reforms in the university include:

 ϖ There should be proper planning of reforms with adequate infrastructure and funding for 
their effective implementation. 

 ϖ University staff need to be constantly supervised and their activities frequently monitored 
for improvement of their performance. Internal performance evaluation should be effectively 
utilized.

 ϖ The unethical activities of staff and students should be frequently checked and sanctions 
applied to serve as a deterrent. Prevention and control of staff misconduct will help to and 
sustain reform efforts.

 ϖ An effective reward system should be put in place so as to motivate staff and the 
management of universities. University staff are still not sufficiently motivated. 

 ϖ Reforms should be constantly monitored and evaluated to ensure effective 
implementation of reform policies.

 ϖ Students' activities should be frequently monitored and staff-student relationship should 
be cordial and conducive for teaching and learning. 

 ϖ Government should invest more in education by increasing budgetary allocation to 
education and providing adequate infrastructure and other facilities. In fact, financing of 
education should be prioritized. The budgetary allocation of less than 10% to the education 
sector by the federal government as against the 26% recommended by the United Nations 
Educational, Scientific and Cultural Organization (UNESCO) is unacceptable because it 
constitutes a cog on the wheel of the country's march to educational innovation and 
advancement.

 ϖ There should be virile staff development programmes. Regular training of staff is 
imperative and workshops and seminars should be organised for all categories of staff and 
students on reform management.

Conclusion
University education is undoubtedly the bedrock of sustainable development. Reforms in 
university education are necessary to achieve economic, social and political sustainability. 
The reforms should be a continuous process and require skillful planning and execution. 
This involves proper management strategies and leadership styles, being proactive, visionary 
and flexible to change. Individuals in the university should be skilled change agents for 
effective management of reforms. The fact that the university education system is yet to 
meet the yearnings and aspirations of the public, despite our many education reforms and 
huge resources committed to ensure successful reforms, attests to the fact that the outcomes 
of such reforms have not been adequately implemented because of poor management. If 
reform policies are objectively implemented through effective management, it is certain that 
improved performance will be actualized in university education system. The problems that 
hinder reform outcomes in university education which include conservativeness, lack of 
flexibility, poor planning and strategies, lack of university autonomy, inadequate funding, 
staff misconduct and poor infrastructure among others, should be addressed for university 
reforms to be effectively actualized.
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In this table the means to the teachers' responses indicate that they agreed with all the 
items as the implications of Mass promotion on Nigeria national development.

Research Question 3: What could be done to discontinue the malady of mass promotion 
in Basic Schools in Nigeria?
Table 3: Mean ratings of the items on what could be done to discontinue the malady of 
mass promotion in Nigeria Basic schools?
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In this table the mean ratings of the teachers' responses indicate that they agreed with items1, 
2, 3, 4, 5, 6, and 8 but disagreed with items 7, 9 and 10 on what could be done to discontinue 
the malady of mass promotion in Nigeria Basic schools

Discussion of findings
According to the responses to Research Question 1, the teachers agree thatitems1, 3 
and5arethe causes of mass promotion in Nigeria basic education. Their agreement is in 
conformity with suggestions of Elizabeth, Peter, and Elizabeth in a study sponsored by the 
World Bank (1999) that parents urge/request.
  In Research Question 2, the teachers agreed with all the items on the implications of Mass 
promotion on Nigeria national development. The objectives of basic education in Nigeria 
include: to develop in the entire citizenry a strong consciousness for education and a strong 
commitment to its vigorous promotion; provide free, universal basic education for every 
Nigerian child of school going age; reduce drastically the incidence of drop-out from the 
formal school system (through improved relevance, quality and efficiency); to cater for the 
learning needs of young persons, who for one reason or another, have had to interrupt their 
schooling, through appropriate forms of complementary approaches to the provision and 
promotion of basic education; to ensure the acquisition of appropriate level of literacy, 
numeracy, manipulative, communicative and life skills as well as the ethical, moral and civic 
values needed for laying solid foundation for life-long learning. With mass promotion all 
these objectives shall have been lost and the nation worse off. Mass promotion deals deadly 
blow on the nation than promote national sustainable development and integration. 
According to the responses to research question 3, the teachers indicate that they agreed with 
items1, 2, 3, 4, 5, 6, and 8 but disagreed with items 7, 9 and 10onwhat could be done to 
discontinue the malady of mass promotion in Nigeria Basic schools. The sooner the 
education authorities adopt what is suggested in items 1 to 6 and 8 the better for the nation.

Conclusion
Experts in the basic education sector have blamed the decline in the reading ability of 
primary school leavers on mass promotion policy. As of 2015, Nigeria, which is a member of 
the UN, had 10.5 million out-of-school children. This is not good. Effort should be made to 
stop any manner of promotion in Nigerian basic schools. This will pave smoother way for 
sustainable national development in the long run. This paper has tried to give insight into the 
dangers of mass promotion in Nigerian basic education classes as it concerns sustainable 
national development. 

Recommendations
The following recommendations are made:
 ⎫ There is need for the educational policy makers to adopt an eclectic promotion policy that 

will enable the school managers repeat students in cases where it is felt that class repetition 
will enhance students' learning and academic achievement.
 ⎫ Teachers should really brace up to their responsibility, teach thoroughly, examine the 

learners objectively and avoid any situation that will suggest to parents or guardians that 
they have choice of requesting promotion of their children even when the learners have not 
conquered the grade in view.
 ⎫ Government should fund schools adequately to enable them provide enough and quality 

education that will create no reason for mass promotion in the basic schools.
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IMPROVING THE TEACHING AND LEARNING OF SOCIAL STUDIES EDUCATION 
THROUGH THE USE OF DISCUSSION METHOD

                                         Arinze, Francis O. Ph D.
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Abstract
The study examined the use of discussion method in improving the teaching and learning of 
social studies. It defined some key concepts, which include social studies, teaching method 
and discussion method. It highlighted on the forms of discussion method which are whole 
group, large group and small group. The relevant skills in social studies, which the learners 
acquire through discussion method and the implementation process of discussion method, 
were also examined. It recommended among different ways of improving the use of 
discussion method in teaching and learning of social studies  to include that school 
authorities and supervisors from ministry of education should properly monitor teachers in 
the classroom to ensure that they use discussion method in the teaching and learning process, 
seminars and workshops should be periodically organized for teachers on the skill of using 
discussion method, trainee teachers in colleges of educations and universities should be made 
to acquire adequate knowledge and skills of using discussion method in teaching and 
learning process, etc.

Key words: Social studies, teaching, teaching method, discussion method and learning.

Introduction
       In Nigeria, as in other countries of the world, technologies are changing rapidly. This 
development has led to increased attention to educational outcomes. As the nation's attention 
is increasingly focused on the outcomes of education, policy makers have undertaken a wide 
range of reforms to improve schools. Some of such reforms include setting new standards 
and tests, redesigning schools, developing new curricula and new instructional strategies.        
      There have been rising expectations about what students should know and be able to do.  
Break-through in research on how children learn and the increasing diversity of the student 
population have all put significant pressure on the instructional methods that teachers should 
apply to achieve the goal demanded of public education(Okafor,2008). That goal, according 
to Nigerian Educational Research and Development Council (NERDC, 2011) is to ensure 
that children of all backgrounds master some core subjects that will prepare them to assume 
their civic and social responsibilities in a democratic society and be able to compete within 
the global economy. One of such subjects is Social Studies. 
         According to Federal Republic of Nigeria (2014), Social Studies is one of the core 
subjects taught at primary and junior secondary education levels that helps in the realization 
of the broad goals of secondary education.  Social Studies is a discipline that studies the 
interaction man has with his environment. It studies how man influences his environment and 
vice versa. It also helps man to acquire knowledge and ability to adapt successfully to his 
immediate and wider society.          The general objectives of Social Studies education as 
listed by Chikwelu (2007) and Orakwue (2000), which reflect the goals stated in the National 
Policy on Education (Federal Republic of Nigeria, 2014)include: 
(i) Inculcation of national consciousness and national unity 
(ii) Inculcation of right attitudes and values necessary for social development.  
(iii) Training of the mind in the understanding of the world around. 
(iv) Acquisition of appropriate skills, competencies and abilities necessary for the survival 
of individuals and entire society.
Edinyang and Ubi (2012) observe that in recent years, Nigerian secondary school students' 
achievement in Social Studies on average has remained on declined. This is in agreement 
with Ayodeji (2009) and Edozie (2009), who maintain that students have continued to 
achieve poorly in Social Studies examinations. According to Ayodeji and Edozie, this poor 
achievement also affects their interest and performances in related courses like Civics, 
Religious Studies and above all, makes them unable to apply desirable social and citizenship 
skills to their daily challenges of living. In this regard, Okafor (2006) attributed the 
increasing cases of juvenile delinquency among the youth, gross indiscipline and social vices 
in the society to inability of the teachers to inculcate in the students the right knowledge, 
attitudes and values as contained in Social Studies curriculum. He argued that the sharp fall 
in the students' academic achievement in Social Studies and poor development of social 
skills and competence are as a result of ineffective pedagogy. 
           It has been pointed out by Scott (2012) that the Social Studies curriculum in junior 
secondary school emphasizes on the students' having contact with and appreciating the 
environment and developing environmental friendly behaviour as well as developing 
characters and attitudes that foster peaceful living. These can be achieved by employing 
effective and innovative teaching methods in Social Studies education. 
    Teaching method refers to the formalized structure of sequence of teaching and learning. It 
involves the calculated choice of what is to be taught and how it is to be taught.. This is why 
Freitas and Higgins (2010) asserted that the basic problem to be solved in any teaching 
situation concerns the selection of appropriate method. Although, no method is the best   
generally, the effectiveness of any method is determined by the extent the teacher can impart 
knowledge and skills in the student in teaching – learning situation. Okafor (2008) 
maintained that the effectiveness of any teaching method is determined by the students' 
learning outcome.       
       There is a wide spectrum of methods used in teaching Social Studies, which can broadly 
be categorized into teacher-centred and student -centred methods. Teacher-centred methods 
include lecture method, storytelling method and prepared speech, while the student - centred 
methods include inquiry method, discussion method, creative activity method, dramatization 
method, project method and field trip (Bunce, Flens, & Neiles, 2010). Lecture method is 
predominantly used in secondary schools in Nigeria. To improve learning in Social Studies, 
several investigators, including Edozie, (2009) and Okobiah (2012) have documented the 
teaching methods recommended in the National Junior Secondary Schools Social Studies 
Curriculum Implementation Guidelines, which include discussion method. Discussion 
method has empirically been used in other social science subjects such as Civics and 
Religious Studies to help students to become active learners and do collaborative problem-
solving on social issues and in community settings (Kirschler, Sweller & Clark, 2006). 
Based on this, this study concentrates on the use of discussion method in improving teaching 
and learning of Social Studies education. 
     
Conceptual Explanations  
The Concept of Social Studies      
        Okafor (2008) defined Social Studies as a formalized, correlated or integrated study of 
man and his environments which imbues the learner with the cognition, skills, values, 
attitudes, abilities and competencies that will enable him become an informed, rational and 
analytical participant, as well as functional citizen.  Similarly, Chikwelu (2007) defined 
Social Studies as an interdisciplinary study of man's interaction with his environment and 
also as a discipline, which inculcates knowledge, right attitudes, values and skills that would 
make the learner become an effective and functional citizen.
        Based on these definitions, it can be deduced that social studies is a subject that uses 
integrated approach in making the learner develop environmentally friendly behaviour, right 
attitudes, values, and skills for survival and positive contribution to the society. Social 
Studies by its nature, involves the teacher and students in the process of decision making 
about the problems that confront man in society and how to find solutions to them (Summers 
& Dickinson, 2012). Thus, it is concerned with attitudinal change, value judgment and skill 
acquisition, which help in developing the students holistically.

The Concept of Teaching
Teaching according to Okafor (2008) is the guidance of pupils/students through 

planned activities so that they may acquire the richest learning possible from their 
experiences. The definition above revealed that teaching involves the teacher and the 

learners (pupils/students) and the work of the teacher is to help the learners become 
knowledgeable through series of planned activities or programme. In the same line of 
thought, Chikwelu (2007) defined teaching as an attempt to help someone acquire or change 
some knowledge, attitudes, skills, ideas or appreciations. It can be deduced from the 
definition that teaching causes desirable changes in the behaviour of the pupils/students. 
Based on this, the success of any teaching is determined by the degree to which a teacher can 
influence or create changes in behaviour of the learners. 
       Teaching is an act that involves someone helping other person(s) to learn. The teaching 
process must be planned and systematically carried out. This is why Mezieobi (2009) opined 
that teaching is a conscious and deliberate attempt by mature and experience person to impart 
information, knowledge, skills, attitudes, values, and habits to less experienced persons with 
the intension of increasing their experiences. Therefore, the major purpose of teaching is for 
learning to take place. 

The Concept of Teaching Method
      According to Albert (2010), teaching method is a recurrent pattern of teachers' behaviour 
applicable to various subject matters, which is relevant to learning. It covers careful selection 
of discrete lesson topics, selection of appropriate instructional materials, statement of 
behavioural objectives, presentation of the packaged learning experiences and tasks 
sustaining classroom interaction geared towards the realization of specific objectives and 
setting proper criteria for judgment and feedback. Teaching method can also be referred to as 
the specific way a teacher organizes his lesson and presents it to the learners in the 
classroom. Knoll (2010) also defined teaching method as series of patterns of teacher 
behaviour one can use to teach various subject topics. More comprehensively, Bunce, Flens 
and Neiles (2010) refer to teaching method of Social Studies as the broad general ways in 
which knowledge, content, skills, attitudes, values are inculcated in Social Studies students in 
a teaching – learning setting through    the guidance or the co-operative efforts of its teacher 
and the learner, the ultimate being to   accomplish      set objectives of a given lesson.
     It can be deduced from these definitions that teaching method is a general way a teacher 
prepares and presents his\her lesson to learners for the purpose of achieving the set 
objectives. In this regard, there are several teaching methods a social studies teacher can 
employ in the classroom. Chikwelu (2007), Okafor (2008) and Knoll (2012) listed some 
methods to include lecture, inquiry, discussion, problem solving, demonstration, creative 
activity, project, dramatization and field trip. A review of the lecture teaching method is 
presented below. 

The Concept of Learning 
Learning means relatively permanent changes in the behaviour of the organism.  

Learning is therefore defined as a relatively enduring change in behaviour of an individual, 
which takes place through practice. The above definition emphasizes four attributes of 
learning to include:
- Learning is a change in behaviour (the change in behaviour does not include the 
change caused by illness, fatigue, maturation, intoxication). There must be change in 
behaviour, which is referred to as learning.
- Learning may or may not be observable, but manifests in activities of the individual. 
- Learning is a relatively permanent change in behaviour. The change should be 
relatively permanent, enduring or lasting. 
- Learning depends on practice and experience (Mezieobi, 2009). 
In a nut shell, learning is a relatively permanent change in behaviour in an individual as a 
result of experience. Since learning involves the acquisition of habits, skills, knowledge, 
attitudes and values, as well as change in the individual's ways of responding to situations, 
which comes from thinking, perception, emotional and other psychological states. 

The Concept of Discussion Method     
      Discussion method involves arranging and involving class members in a participatory or 
contributive handling of any topic. Bunce, Flens and Neiles (2010) stated that discussion is 
an important learning process where teachers and students consider various facets of a 
problem. Discussion is based upon extensive contributions of ideas and expressions from the 
members of the participating group. On the other hand, discussion method allows students to 
participate actively, discuss concepts, clarify assumptions and provide their viewpoints on 
any area of subject matter (Okafor, 2008). In this method, the teacher engages students in 
active, collaborative interactions, which increases students' responsibility for learning and 
gives students the ability to shape their learning experiences (Bell, 2010). Discussion method 
is based upon extensive contribution of ideas and expressions from the members of a 
participating group. Osakwe and Oganwu (2005) maintained that with discussion method, the 
teacher and students evaluate points of view, raise issues on their own and seek solutions 
based on the study. Scott (2012) stated that a teacher takes the following steps while using 
discussion method in Social Studies education. 
i. Presents the idea or issue precisely before the students; 
ii. Allows students to air their views on the issue at stake; 
iii. Collects or gathers the opinions of the members of the class in relation to the issue; 
and
iv. Selects the most likely correct opinions. 

Forms of Discussion Method
    The forms of discussion include: whole group discussion, large group discussion and small 
group discussion (De Young, Hasher, Djikie, Criger & Peterson, 2007 ;Okafor, 2008).
(i) Whole Group Discussion

Whole group discussion is a method of instruction where ideas are shared between 
the teacher or instructor and the whole or entire students for information transfer. Typically, 
the teacher or an instructor presents the subject matter to the students to contribute their 
ideas, analyse issues or provide examples (De Young et al, 2007 ;Okafor, 2008).
(ii) Large Group Discussion

Large group discussion means when a teacher divides the members of the class into 
group of ten students or above, he/she gives them the topic to study, discuss among 
themselves and get ready to come up as a panel before the class to discuss the topic. In using 
this type of discussion method, the teacher appoints a leader for each group or allows the 
groups to appoint their leaders. Each group selects a member that will be recording the points 
the members of each group made during their preparatory discussion to enable them 
assemble the important points to be used for the class discussion (De Young et al, 2007; 
Okafor, 2008).
(iii) Small Group Discussion  

Small group discussion requires the teacher to divide the class members into groups 
of about three to nine students. The teacher gives the groups the topic they will study and 
discuss in their groups in preparation for the discussion in the class. The teacher appoints 
leaders for the groups or allows the group members to appoint their leaders. Each group 
selects a member that will record the points made by the group members during their 
preparatory discussions to enable them assemble the important points to be used for the class 
discussion as a panel (De Young, etal, 2007; Okafor, 2008). 
     Chikwelu (2007) noted that discussion as a method demands careful planning by the 
teacher and appropriate guide to the students while discussion is going on otherwise the 
lesson objectives will not be realized. Njoku (2009) remarked that discussion helps the 
students to become aware or identify mutual problems and it equally makes the class very 
lively. The method has wide application in arts and social sciences and more appropriately 
used when treating topics that are debatable or problems that have more than one possible 
solution (Okafor, 2008). Generally, it has been observed that many Social Studies topics are 
issues of public interest that are discussion oriented.

Essential Skills   in Social Studies Education 
    It is worthy to note that Social Studies inculcates in the learner both the basic skills of 
reading, writing, drawing and the 21st Century skills. The “21st Century skills are core 
competencies such as collaboration, digital literacy, critical thinking and problem-solving, 
which will help students thrive in today's world” (Scott 2012). 

Essential 21st Century skills that can be acquired through the use of discussion 
method in teaching and learning of social studies as listed by Scott (2012) include: 
¬ Accountability and adaptability: Exercising personal responsibility and flexibility in 
personal, workplace and community contexts: setting and meeting high standards and goals 
for one's self and others.
¬ Communication skills: Understanding, managing and creating effective oral, written and 
multimedia communication in a variety of forms and contexts.
¬ Creativity and intellectual curiosity: Developing, implementing and communicating new 
ideas to others; staying open and responsive to new and diverse perspective.
¬ Critical thinking and system thinking: Exerting sound reasoning in understanding and 
making complex choices; understanding the interconnections among systems. 
¬ Information and media literacy skills:Analysing, accessing, managing, integrating, 
evaluating and creating information in a variety of forms and media.
¬ Interpersonal and collaborative skills: Demonstrating teamwork and leadership; adapting to 
varied roles and responsibility; working productively with others; exercising empathy; 
respecting diverse perspectives.
¬ Problem identification, formulation and solution: Ability to frame, analyse and solve 
problems.
¬ Self-direction: Monitoring one's own understanding and learning needs; locating 
appropriate resources; transferring learning from one domain to another.
¬ Social responsibility: Acting responsibly with interests of the larger community in mind; 
demonstrating ethical behaviour in personal, workplace and community contexts.  
       These skills are relevant to the philosophy of Social Studies. A cursory look at the 
National Philosophy for Social Studies education reveals that its main goal is to inculcate in 
the citizen, nationalistic spirit, right attitudes, values, skills and knowledge. Chikwelu (2007) 
and Orakwue (2000) listed the National Philosophy of Social Studies Education in Nigeria 
(NPSSEN), which were derived from National Philosophy of Education in Nigeria as 
follows: 
i. Inculcation of national consciousness;
ii. Development of national unity;
iii. Inculcation of right type of attitudes and values;
iv. Training of mind in understanding of the world around;
v. Acquisition of appropriate mental skills, abilities and competencies;
vi. Acquisition of appropriate physical skills, abilities and competencies.    
              Looking at these national philosophy of Social Studies, it is observed that the major 
impacts that the study of Social Studies is expected to make in the society are behavioural 
change in civil, social and political affairs and acquisition of appropriate skills for survival 
and meaningful contributions to the society. Social Studies by its nature involve the teacher 
and students in the process of decision making about the problems that confront man in 
society and how to find solutions to them. Thus, it is loaded with attitudes, value judgment 
and skills acquisition, which help in developing the students holistically.
     In line with these skills and philosophy, a good teacher is supposed to create a democratic 
atmosphere in teaching and learning situation where the students are active participants in 
continuous efforts to achieve set educational goals. When students are exposed to 
opportunities of learning, they explore them maximally especially when the experiences are 
interesting and challenging. In any case, what is important is that any teaching method a 
teacher could employ in teaching Social Studies should provide the students the opportunity 
to develop self confidence in learning, inculcate desirable attitudes and values, and develop 
important skills (observation, listening, analysis, etc) and abilities for problem solving, 
critical thinking, creativity and initiative. These skills could be inculcated in the students 
through the use of teaching methods that allow active participation of students in teaching 
and learning process.   
     
Implementation of   the Discussion Method
     The criteria for a good classroom discussion were proposed by Bligh (2011), Bookfield 
and Stephen (2005); Davis (2011); Mckeachie (2008); Mezieobi (2009) and Scerbo et al 
(2008) as follows:
(i) Explain the meaning of discussion and the guiding rules

The teacher needs to explain to the students what is expected of them in the 
discussion process. During discussion, the teacher should involve all group members to air 
their views on the topic, and explore issues in depth and from a variety of perspectives. The 
teacher makes it clear that good discussions rarely happen without effort. He distributes or 
posts on the board a list of rules and expectations that will promote successful discussions. 
For example, to discourage students from monopolizing the discussion or interrupting one 
another, the teacher indicates whether it will be necessary for students to raise their hands and 
be called on beforespeaking; this decision will depend on the teacher's preference and on the 
size of theclass (Scerbo, Warm, Demba & Grasha, 2012). The teacher might also consider 
opening the discussion on the first day of class with small-group discussions about effective 
discussions and how to achieve them. Then, he reconvenes the class as a whole to formulate 
together the guidelines for discussion that the class will follow the rest of the term. Less 
experienced students will require more guidance with this task. For all groups, however, 
having the students take a role in formulating the rules will mean that they will be more 
invested in following them (Mezieobi, 2009).
(ii) Communicate to students the importance of discussion to their success in the course 
as a whole.  
       The teacher needs to inform students of the specific criteria that he will use. For 
example, will he evaluate the frequency and qualityof their contributions, as well as how 
effectively each of them responds to others' comments? Will he include in each participation 
grade the student's performance on informal writing, online discussions, minor group 
projects, or other work? If he grades class participation, he should give students preliminary 
grades and brief written evaluations as early as 3-4 weeks into the term and at midterm so 
that they will know where they stand. The teacher written evaluation can be designed to 
encourage the quiet students to talk more often and the verbose students to hold their 
comments to give others a chance to participate (Bookfield and Stephen, 2005)
(iii)  Plan and prepare the discussion.

The teacher should develop clear goals and a specific plan for each session. He/she 
should compose specific questions that will move the discussion forward, illuminate major 
points, and prompt students to offer evidence for their assertions and to consider other points 
of view (Davis, 2011).
(iv)  Accommodate different learning preferences.
       The teacher should expect that the students will bring into the course different learning 
preferences. For example, while some may be active learners who prefer to solve problems in 
order to learn concepts, others are reflective learners who prefer to master concepts through 
uninterrupted reflection.The teacher should recognize his own learning preferences and make 
efforts, to extend his approach beyond those preferences. The teacher should not assume that 
he can teach something in the same way that he/she learned it and get the same results with 
all of his students. The teacher can be most effective if he/she combines teaching methods to 
reach as many students as possible: for example, he can combine verbal and visual 
explanations, explain concepts using both a “big-picture” and a detail-oriented approach, and 
give students opportunities for active learning and reflection. (Mckeachie, 2005)
(v)Provide a structure
         The teacher should organize his lesson note in steps before he begins the discussion. 
Each session should have a clear beginning, middle, and end. The teacher should respond to 
students' contributions in ways that move the discussion forward and keep it focused on the 
topic at hand (Bookfield and Stephen, 2005).

During the Discussion
(i)   At appropriate points in the session, summarize the major ideas and write them on the 
board 

The teacher summarizes the lesson to enable the students pick out the most important 
ideas from the discussion and understanding their significance. Writing the summary on the 
board is particularly helpful for students who are visual learners (Scerbo et al, 2012).
(ii) Combine discussions with other methods.

The teacher should plan to use brief lectures to introduce complex topics or to clarify 
the larger concepts that the current set of readings investigates. Beginning on the first day, the 
teacher can use frequent small-group work: divides the class into groups of 2- 4 students, 
then gives each group a focused assignment, with specific objectives and roles that they 
should each take on in order to complete the assignment. He should assign students brief 
writing assignments, such as writing a set ofquestions or a brier reflective piece that will 
serve as the basis for in-class discussions. The teacher should consider supplementing class 
discussions with threaded, online discussions that he/she will monitor. Small-group 
discussions, writing assignments, and online discussions can be effective methods for 
encouraging participation by students who are uncomfortable speaking in large groups and 
for enabling students to learn from one another (Bligh, 2011).
iii)  Integrate student responses into the discussion without making the discussion merely a 
student-teacher interaction.

The teacher should ask the students to respond directly to one another's ideas. The use 
of small-group discussions will allow students, to become better acquainted and thus 
facilitate their communication with one another (Davis, 2011). 
(iv) Use verbal and non-verbal cues to encourage participation.

The teacher should call on all students to answer questions, not just those who 
consistently raise their hands. He should make eye contact and move around the room to 
engage the attention of all the students and to communicate that he/she expects each of them 
to participate.
(v) Create a balance between controlling the group dynamic and letting group members 
speak.

While the teacher is charged with facilitating the discussion from the perspective of 
an expert knowledgeable in the subject, the aim of the discussion is not to bring students 
around to his/her way of thinking, but rather to create the opportunity for students to think 
critically— to question asumptions, to consider multiple viewpoints, and to develop 
knowledge of the subject. The teacher should actively seek contributions from as many 
students as possible in a given session; if a few students want to speak all the time, he should 
remind them that he values their contributions but would like to hear from others as well 
(Bookfield and Stephen, 2005).
(vi) Show respect for all questions and comments.

The teacher should listen carefully and thank the students for their contributions. He 
should point out what is valuable about his/herstudents' arguments, whether or not he agrees 
with them. He should equally develop helpful responses to incorrect answers or comments 
that are not sufficiently related to the issue currently being discussed and take students' ideas 
seriously: helps them clarify their thinking by asking them to provide evidence for their 
arguments and to respond to ideas and arguments offered by other students (Davis, 2011).
(vii) Do not answer your own questions.
The teacher should give students 5-10 seconds to think and formulate a response. If 10-15 
seconds pass without anyone volunteering an answer and the students are giving the teacher 
puzzled looks, he should rephrase the question. The teacher should not give in to the 
temptation to answer his own questions, which will condition students to hesitate before 
answering to see if he will supply “the answer,” Patience is key;the teacher should not be 
afraid of silence. The longer the teacher waits for students to respond, the more thoughtful 
and complex their responses are likely to be (Scerbo et al, 2012). 

After the Discussion
(i) Rethink, retool revise.
Each time the teacher facilitates a discussion he learns something about how best to approach 
the topic. The teacher needs to take brief notes on how each discussion went and use these as 
the basis for reorganizing his plan for the discussion, improving his presentation skills, 
rethinking the material included, or developing ideas for future teaching and research 
projects. The teacher should include the notes in his file for the course so that they are readily 
accessible the next time he teaches the course (Mckeachie, 2008).
       According to Davis (2011), a teacher can use discussion method when
(1) he is teaching with project method.
(2) he has to share information and ideas from a large group.
(3) he needs to solve a problem or do thinking and analytical activity in the class.
(4) he wants to obtain information and ideas from a large group of students.
(5) he wants to check or evaluate students' progress.
Njoku (2009) enumerates the advantages of discussion method of teaching to include:
1. Discussion helps people to become aware or identify mutual problem.
2. Discussion in social studies education class makes teaching and learning interesting
3. It helps to make the class lively.
4. It helps students to develop self-confidence and to overcome their shyness.
5. It permits cross-fertilization of ideas and healthy argument under classroom situation.
In the same manner, he highlighted the disadvantages of Discussion Method as: 
1. Discussion in the class can degenerate to rowdy situation if the teacher is not very 
skillful in organizing the discussion.
2. It is time consuming.
3. It may encourage digression with serious consequences to the original lesson 
objectives.
4. It may not be very suitable method to be used when the teacher has large number of 
students.

Conclusion
The breakthrough in science and technology has resulted in changes and innovations 

in different sectors of the society. In this trend, the education sector is not left behind. This is 
why the Federal Government of Nigeria, through the Ministry of Education has been working 
relentlessly to reposition the education sector in the country by adopting the global best 
practices in education for improved learning outcomes. In this regard, discussion method has 
been recommended by the curriculum planners in Nigeria as one of the most effective 
strategies for the realization of objectives of education at all levels of education in the 
country. To achieve this, periodic seminars, workshops and conferences have been organized 
for education providers, school authorities and teachers for the acquisition of knowledge and 
skills needed for the application of various innovative pedagogies which discussion method 
is amongst them. Therefore, all hands must be on deck in the realization of the laudable goals 
of Social Studies Education in Nigeria.

Recommendations
Based on the study, the following recommendations are  made:

1.     School authorities and supervisors should ensure that discussion method is used by 
Social    Studies Education teachers in their classroom lessons to make the students active 
agents in the teaching and learning process.
2.   Educational administrators and school authorities should organize workshops, seminars 
and conferences for teachers on how to utilize discussion method and other participatory 
methods for effective teaching and learning in schools. 
3.   Sensitization on the use of discussion methods by teachers should be carried down to 
rural areas where the occupants are usually educationally disadvantaged. It is believed that 
discussion method would improve academic performance of the rural students, especially in 
Social Studies Education.
4.  Social Studies Education teachers in colleges of educations and universities should           
be  made to acquire adequate knowledge and skills of using discussion method in teaching 
and learning process.
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Abstract
There are in Nigeria all manner of persons and government parastatals involved in 
instructional supervision which is preponderantly the function of professionally qualified 
educational administrators. Consequent on this unprofessional practice, instructional 
supervision in Nigeria's educational institutions become sheer kangaroo or routine activity in 
which the goal objects of effective instructional supervision are jettisoned. This paper, in 
taking exception to the fact that instructional supervision cannot be any all-comers activity, 
adumbrates the emerging perspectives in instructional supervision in the contemporary 
globalized village and, therefore, recommends that external instructional supervisory 
generalists that have prior to this era dominated instructional supervision should steer clear of 
professional instructional supervisory activities as the onus of effective instructional 
supervision lies squarely on the given educational institutions with the professional trained 
school administrator, in each school, superintending.
Keywords:  emerging perspectives, instructional supervision, Nigerian schools, De-
emphasized, generalists external school supervisors. 

Introduction
In Nigeria the concern of the in-school teachers and the school managers are largely on 
teaching, and its associated instructional evaluation, school attendance, staff and learners' 
disciplinary behaviours with emphases on their positivity. Professional educationists and 
professionally equipped educational writers, with a tilt to the classroom setting and action 
research beams on the classrooms, are not oblivious of learners' instructional evaluation. 
As it relates specifically to instructional evaluation, there are appropriate instructional 
evaluation techniques which Mezieobi, Fubara and Mezieobi (2015) listed as observational 
techniques such as anecdotal records or reports, rating scales and checklists. These scholars 
also pointed out that the other instructional evaluation instruments include sociometric 
device/technique. They further admonished that the non-cognitive tests utilized in non-
cognitive tests include self-concept scales and anxiety scales, attitude scales, interviews, 
interest inventories and questionnaires. These scholars, who did an in-depth study of 
instructional evaluation in classrooms, also pointed out that there are instructional evaluation 
which focused subjective and objective tests. In the context of Nigeria, as Mezieobi; Fubara 
and Mezieobi (2015) observed, the administration of these litany of instructional evaluation 
techniques and the learners' continuous or formative assessment agendum are not subjected to 
credible, if any, instructional supervision to ascertain whether or not they are appropriately 
utilized the way they should, and to correct their shortfall or imperfections, if any.
As it affects government induced instructional or schools' supervision from outside the 
educational institutions, the bulk of the people sent for the supervision, quality assurance or 
regulation, or from what Efue-Ejikeme and Onyekwere (2016) called “regulatory agencies”, 
may be educators not educationists and, therefore, professional educational supervisory 
intruders.
The thrust of this paper is that given the need for schools' or educational productivity that will 
positively impact on educational development with its carry-over positive effects on national 
development, effective instructional supervision can be done inside the schools thereby de-
emphasizing instructional supervisory practices from outside the schools, by generalist school 
supervisors on sheer routine unproductive acts.

Conceptual Clarifications
Nwagwu (1988) unmindful of the fact that his society – Nigeria – is multi-lingually 
overdosed and in fact an illiterate society with English language – a foreign language – as its 
lingua franca, is unsupportive of definitions on account of the truism that “pre-occupation 
with definition of terms is often a frustrating and fruitless engagement because the exercise 
consists in unpacking the communicator's set of preferences and prejudices…” Nonetheless, 
Mezieobi and Mezieobi (2015), cognizant of Nigeria's multiculturalism and its over-saturated 
indigenous languages put at, endorsed the clarification of concepts on the understanding that 
they provide a common frame of communicative understanding and meaning-sharing 
between the communicator and his communicative audience. In this way stems the tide of the 
ever-present possibilities of communicative misinterpretations, misunderstanding and its 
deleterious communicative results (Mezieobi, 2016). Tilting to this communicative stance, 
five terms need to be briefly explained. They are emerging perspectives, instructional 
supervision, Nigerian schools, de-emphasize, generalist external school supervisors.

Emerging Perspectives
These refer to novel ideas and practices that are in vogue or rearing their improvement-
motored heads.  

Instructional Supervision: Contextualized 
Onyekuru and Ochuba (2015) referred to instructional supervision as a constant and 
continuous programme of quality assurance stimulation, by which the input in the teaching-
learning process is observed or scrutinized such that what is done in the instructional setting 
eventually results in improving instruction, learning and the curriculum (Neagley and Evan, 
1980). 
Invariably, instructional supervision is concerted watch-keeping or monitoring-oriented 
activity geared principally at the improvement of the teaching-learning process with a view of 
ensuring that the teaching-learning tasks are performed well (in accord with professionally) 
predetermined teaching specification(s) or laid down policies (Efue-Ejikeme and Onyekwere, 
2010) and procedures.

Nigerian Schools
Anugom (2014) is apt to conceptualized Nigerian schools as those institutions set aside in 
the…(nation –Nigeria as a sovereign geo-polity) to perform specific (educative) function 
(meant)…to (formally) educate the members of the (nation-Nigeria)…to be prepared for their 
(effective) future roles as adult members of the society and (for) their active and functional 
participation in its (nation's) continued existence (sustenance) and development as well as 
appropriately fit into the society.
De-Emphasize
To detach from, play down or even totally relegate or jettison the import that used to be 
associated with something, activity or practice.

Generalist External School Supervisors: Contextualized
These refer to the majority of persons who though are not professionally groomed in 
educational administration and its associated instructional and school supervision are made 
by government to engage in those tasks.

Instructional Supervision of Nigerian Educational Institutions: The Portrait Unmasked
Notwithstanding the truism that formal education made its appearance in Nigeria in 1842 in 
the colonial era but through the initiative of the Christian missions, it was not until forty years 
after, 1882 to be very precise, did the colonial government think about prioritizing the 
practice of supervising the schools and invariably instruction (Onyekuru and Ochuba, 2015). 
Concerted action in this direction, in terms of remarkable formal implementation was 
ridiculously very slow as, according to Taiwo (1982), it was not until 1949 did the colonial 
government in Nigeria appoint the first group ever of school and, therefore, instructional 
supervisors.
There is no gainsaying the fact, that with the creation of regions in Nigeria in the early 1950s, 
there must have been diversities in the regions schools' instructional supervisory practices. 
These diversities were thwarted by the establishment of the Federal Inspectorate Service in 
Nigeria on the 2nd September, 1973 for the purposes, among other things, to bring about 
uniformity not only in educational practices but also in schools' and instructional supervisory 
practices. The nature of the schools and invariably instructional supervisory practices which 
colonial government institutionalized was the appointment of external supervisors to 
undertake unscheduled or surprise visits to schools. These manners of visits for instructional 
supervision were not only irregular, but also haphazard and did not elicit determined 
commitment that will enhance effective teaching and learning.
Everything rational considered, the instructional supervisory practice which the colonial 
government bequeathed to Nigeria and which has continued unabated even after Nigeria's 
political or flag independence on the 1 October, 1960, is the embarkation on instructional 
supervisory visits by external supervisors, a majority of who are not professionally trained in 
the subjects or disciplines that they are to 'over see' as supervisors. This is errant 
unprofessionalism in high gear. With the exit of the colonial agents in Nigeria after Nigeria's 
political independence, a plethora of instructional supervisory infrastructure, among other 
things, have burgeoned with reckless abandon. There is today in existence schools' 
instructional supervisory outfit in the Federal, State and Local Governments as exemplified 
by the existence of the Inspectorate arm of the Federal and State Governments' Ministry of 
Education and the State Universal Basic Education Boards in each State of the Federal 
Republic of Nigeria. Their activities as they relate to instructional supervisors such as 
supervision of schools, the teachers, teaching and learning are largely limited to educational 
institutions.
Consequent on the truism that the Federal Ministry of Education in Nigeria is charged by law 
with the responsibility of enforcing adherence to minimum educational standards throughout 
Nigeria (Efue-Ejikeme and Onyekwere, 2016), the Federal Ministry of Education has 
parastatals such as National University Commission (NUC), National Commission for 
Colleges of Education (NCCE) that, according to FRN (2013), are charged with the onerous 
responsibility of supervising including instruction and regulation of tertiary education.
Lecturers in Nigeria's tertiary institutions, namely: Universities, Colleges of Education, 
Polytechnics, and Monotechnics (FRN, 2013) who are realistic insider witnesses will agree 
not only that supervision including instruction and regulation of tertiary education, are 
ludicrously very irregular, the supervisory team is made up of personalities from outside the 
given tertiary educational institution that is the target of their supposed supervision and not 
all the members of the supervisory team may be professionals in the discipline or field of 
study in which they are 'overseeing' as supervisors. In this way, subjecting our educational 
institutions, at whatever level, to instructional supervision by persons who may not be 
professionally groomed or trained or experientially versed in the subject that they are 
supposedly supervising its instruction or teaching and all its pedagogic requirements, is a 
supervisory cheating or cosmetic exercise in total futility. 

Instructional Supervision in Nigeria's Educational Institutions: The Emerging Perspectives for 
Effectiveness
For resounding effectiveness at whatever level of Nigeria's educational system which, 
according to Sam Mezieobi (2016), is now 1-9-3-4 education system, the emerging trend in 
contemporary time is to de-emphasize entrusting instructional supervision near-almost 
completely to the hands of external school and invariably supervisors most of whom are 
'generalists' not only in educational administration but also in the very subjects or fields of 
study they are superintending as instructional supervisors. These external instructional 
supervisors are situated in the Ministries of Education, Education Related Boards, Councils, 
Commissions and Parastatals.
The now preponderating external instructional supervisors for Nigeria's educational 
institutions should be replaced by internal in-house school instructional supervisors. This 
internal in-house instructional squad should be constituted by the trio – the professionally 
qualified teachers in a given school who are professionally alive with constant updating of 
their knowledge and teaching competences, the professionally qualified educational 
administrators heading each school no matter the level of educational institution and the 
learners themselves.

The Teacher in Effective Instructional Supervision
If the professionally qualified and practicing teacher is at the heart of curriculum 
implementation and the ultimate realization of the aims of education is dependent on him 
who will ultimately in the classroom setting translate the curriculum into action, guide, 
stimulate and inspires the learners to achieve desirable outcomes (Mezieobi, 2013), as well as 
being the nerve centre of classroom management and control through ensuring Okpara (1997) 
asserted that the classroom environment is superlatively conducive to successful teaching and 
learning, geared at achieving the goal-objects of teaching and the striving for the 
accomplishment of Nigeria's educational objectives, the teacher cannot escape from the 
responsibility of functioning as the main fulcrum of effective instructional supervision.
The professional teachers' in practice of instructional dominance and control, is accentuated 
by the contemporary emphasis on what Mezieobi and Mezieobi (2017) called: Supervised 
Learning Method…(which in teaching) is a professionally imposed but teacher supportive 
supervisory act or procedure which is exercised or exerted on the learner in the way of 
monitoring and guidance (by the teacher in a supervisory style) in order to ensure or enhance 
the achievement of the learning objectives, with a minimum of (precious) time wastage.
Mezieobi et al (2017) further informed that the teacher supervised learning method has 
become very expedient in view of the fact that the 21st century has triggered of an 
educational revolutionary era in which self-study, or learning, independent study, 
individualized learning, learner-centrism (learner-centered learning), and learner controlled or 
motored Information and Communication Technologies (ICTs) have become in vogue in the 
educational industry.
In addition, Mezieobi et al (2017) justified the commitment of the teacher in his instructional 
supervisory motored supervised learning pedagogic method when they asserted that in today's 
Nigeria, external supervision of schools (and instruction) is becoming quite extinct and in 
places where they are holding sway, (if any) it is no more than cosmetic or kangaroo 
supervisory exercise on account of logistic constraints pivoting on ever dwindling educational 
funding.
It is inconceivable to imagine a teaching-learning process induced by a professional teacher 
where teacher instructional supervisory role is out rightly jettisoned. Even in the 
contemporary era's emphasized learner-centric approach and commitment, the teachers' 
supervisory instructional roles are subsumed in the teacher functioning, according to Burton 
in Joof, Mezieobi and Amadi (1994 p.3) to make teaching what it is guidance, directing or 
helping the correct learning. 

Educational Institutions' Educational Administrators: Placing Premium on their Instructional 
Supervisory Role
Besides the teachers that are second to the educands or learners in numerical number or 
quantity, all manner of school in Nigeria's educational system has each one head or trend 
school administrator to whom all teaching staff, support staff and learners are accountable to 
and who in the end is administratively accountable to the school proprietors – public and 
private. Professionally trained and qualified in-house school or educational administrator 
should not be oblivious of the fact that his roles functionally revolves around his effectiveness 
in the performance of his instructional supervisory roles. It is this understanding and the 
commitment of Nigerian in-house school administrators to technical routine office jobs or 
managerial tasks and (their) proficiency in book keeping where they (school administrators in 
the schools invest most of their time, led Onyekuru and Ochuba (2015) to admonish that in 
contemporary schools and modern school administrative practice relating to instructional 
supervision more time should be invested by the school leader (or administrator) on his 
instructional supervisory role as compared with his other tasks that consume his time.
There is, however, a caveat to the effect that because professional obsolescence can 
negatively affect the instructional supervisory role of the in-house school administrator, the 
trend or rather incumbent in-house school administrator should on continuous basis update 
his professional competences through exploiting available professional development 
opportunities. 

Learners in Instructional Supervision
While the target of all teaching activities is on the learners, the learners for the continued 
enhancement of their learning, should be made to be conscious of the fact that they have a 
role to play. If perhaps students' teacher rating method format is official instituted to enable 
students appraise the instructional performance of staff members, this practice may ginger the 
many lax teachers in our schools to more productivity in teaching and its associated 
instructional 

Conclusion
The inevitability of supervised teaching and learning in both human and societal development 
can be questioned, let alone jettisoned. Having in this paper explored what may be catalytic to 
instructional supervision achieving the desired educative results, we may leap into the 
controvertible conclusion to the effect that effective instructional supervision in our 
educational institutions no matter the type is not the preserve of external instructional 
supervisory team. Professionally qualified teachers and the professional school leaders or 
administrators in school, given adequate motivation and congenial work environment can 
make instructional supervision in-house in the schools to achieve the desired instructional 
results. The adhoc external instructional supervisory practices should be de-emphasized. 
(Onyekuru & Ochuba, 2015)in our educative context.     
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The result in Table 1 shows the mean scores of secondary school teachers on the 
management effectiveness of male and female principals in staff orientation function. A look 
at the table shows that items 1, 2, 3 and 4 were regarded by both the teachers that rated the 
male and female principals as effective because their mean scores were above the criterion 
mean of 2.50, while item 5 was regarded as “less effective” since its mean scores were below 
the criterion mean of 2.50. This shows that in staff orientation, both the male and female 
secondary school principals are effective in applying planned procedure for introducing new 
teachers to the school, specifying job to the new teachers, providing a position guide to every 
newly employed teacher and in carrying out orientation promptly. But the principals are less 
effective in taking time to show the new teachers the physical facilities in the school. The 
mean of means of 2.56 and 2.61 indicated that both the male and female secondary school 
principals are effective in their staff orientation management.

Research Question 2
What are the mean ratings of secondary school teachers' responses on the management 
effectiveness of male and female principals in staff development function?
Table 2: Mean scores of secondary school teachers responses on the management 
effectiveness of male and female principals in staff development function
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The result in Table 2 shows the mean scores of secondary school teachers on the 
management effectiveness of male and female principals in staff development function. A 
look at the table shows that items 6, 7, 9 and 10 were effective as rated by secondary school 
teachers for male principals but item 8 was less effective. The table also indicated that items 
7 and 10 were effective in for female principals while items 6, 8 and 9 were less effective. 
The mean of means were 2.76 and 2.33 for male and female principals respectively. This 
implies that the male principals in public secondary schools are effective in staff 
development management while the female principals in secondary schools are less 
effective in staff development management.

Hypothesis One
Ho1: There is no significant difference between the mean ratings of secondary school 
teachers on the management effectiveness of male and femaleprincipals in staff orientation 
function.
Table 3: z-test analysis of significant difference between the mean ratings of secondary 
school teachers on the management effectiveness of male and female principals in staff 
orientation function

Table 3 shows the z-test analysis of significant difference between the mean ratings of 
secondary school teachers on the management effectiveness of male and femaleprincipals in 
staff orientation function. It was indicated in the table that the public secondary school 
teachers had a mean of 12.79 and a standard deviation of 2.13 while the private secondary 
school teachers recorded a mean of 13.08 and a standard deviation of 2.37. With the degree 
of freedom of 496, the hypothesis was seen as not significant and was retained since z-cal of 
1.43 is less than 1.96. The conclusion is that there is no significant difference between the 
mean ratings of secondary school teachers on the management effectiveness of male and 
female principals in staff orientation function.
Hypothesis Two
Ho2: There is no significant difference between the mean ratings of secondary school 
teachers on the management effectiveness of male and femaleprincipals in staff 
development function.
Table 4: z-test analysis of significant difference between the mean ratings of secondary 
school teachers on the management effectiveness of male and female principals in staff 
development function
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Table 4 shows the z-test analysis of significant difference between the mean ratings 
of secondary school teachers on the management effectiveness ofmale and femaleprincipals 
in staff development function. It was indicated in the table that the public secondary school 
teachers had a mean of 13.80 and a standard deviation of 2.12 while the private secondary 
school teachers recorded a mean of 11.67 and a standard deviation of 2.04. With the degree 
of freedom of 496, the hypothesis was seen as significant and was not retained since z-cal of 
11.42 is greater than 1.96. The conclusion is that there is significant difference between the 
mean ratings of secondary school teachers on the management effectiveness of male and 
female principals in staff development 

Discussion of Findings
It was found in this study that both the male and female secondary school principals 

are effective in their staff orientation management. This implies that all the principals in 
Owerri Education Zone I of Imo State are both effective in the administration of their staff 
orientation functions irrespective of gender. This finding led to the inference of no 
significant difference between the mean ratings of secondary school teachers on the 
management effectiveness of male and female principals in staff orientation function. This is 
an indication of mutual agreement among the respondents on the issue raised above. In 
consonance to the above finding, Njoku (2015) revealed that the principals are effective in 
staff-personnel management. Similarly, Onye (2014) found out that the principals of Imo 
State secondary schools provide a position guide to every newly employed teacher, carries 
out orientation promptly and specifies job to the new teachers. However, Oyewole and 
Alonge (2013) indicated that there is no significant difference among Commission officials, 
principals/teachers in their perceptions of the general effectiveness of the Commission in 
carrying out its functions in human resource management. With this in place, Egwuogu 
(2015) results also indicated that recruitment practices used by tertiary institution 
administrators for human resource management include among others advertising of job 
openings in newspapers, informing job candidates promptly, and making good attempt to 
obtain an adequate pool of applicants for more choices. The congruent agreement in the 
above findings could be attributed to the fact that most of the studies were carried out in Imo 
State.

It was also revealed in this study that the male principals are effective in staff 
development management while the female principals are less effective in staff development 
management. This finding gave a step for the inference that there is significant difference 
between the mean ratings of secondary school teachers on the management effectiveness of 
male and female principals in staff development function. This implies that the male 
principals are more effective in staff development management than their female counterpart 
that are less effective. This finding is in line with Nakpodia (2010) findings which revealed 
that human resources undergo different forms of training in public secondary schools than 
the private schools. Muogbo (2013) revealed that though strategic HR management is not 
yet a general practice among some institutions; it has been identified as veritable tool for 
improving the competitiveness, performance levels, and structural development of 
Universities in Nigeria. This implies that there is a discrepancy between the performance of 
male and female secondary school principals in Owerri Education Zone I of Imo State. 

Conclusion
It is concluded from this study that there is no discrepancy between the performance 

of male and female secondary school principals in staff orientation management but there I 
discrepancy in staff development management in secondary schools in Owerri Education 
Zone I of Imo State by both 

Recommendations
The following recommendations are made based on the findings of the study:

1. Both male and female secondary school principals should endeavour to take time to 
show the new teachers the physical facilities in the school.
2. The female principals in secondary schools should carry out their human resource 
management functions most especially in the area of staff development function.
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Abstract
The researchers examined the influence of information and communication technology (ICT) 
on cognitive development of primary school pupils in Imo State. Two research questions and 
two hypotheses guided the study. The research design that was adopted for this study is ex-
post-facto/causal comparative research design. The population of the study involved all the 
pupils in the 1280 public primary schools in the 27 Local Government Areas that make up 
Imo State. A sample of 358 Primary 6 pupils was involved in the study. Cluster and random 
sampling techniques were used for the study. The research instruments for this study were: 
ICT Identification Rating Scale (ICTIRS) and Cognitive Development Rating Scale (CDRS). 
Face and content validities of the instruments were ascertained, and their reliabilities were 
computed using Cronbach alpha which gave indices of 0.77 and 0.84 for ICTIRS and CDRS 
respectively. The data collected were analysed using mean score and standard deviation to 
answer the research questions, while Independent sample t-test statistic were used to test the 
hypotheses at an alpha level of 0.05. It was found among others that ICT significantly 
influence cognitive development of pupils in Imo State in the area of concept formation and 
second language ability. The researchers recommended among others things that the 
government of Imo State and other states in Nigeria should ensure that ICT enabling gadgets 
are provided for pupils' learning in the primary schools in order to aid the pupils in concept 
formation.

Introduction
Education is a lifelong process that enables people to learn and be able to live efficientlyand 
effectively in the society where they find themselves. Education is described by various 
scholars as an indispensable tool for personal developments. Education aims at all roundand 
harmonious development of an individual. Indeed, the development of a nation also 
dependslargely upon the development of its individuals and there is no doubt that childhood 
is the foundation upon which the development of an individual stems. Arthur (2011) noted 
that through education, the citizens are empowered mentally and otherwise to contribute 
meaningfully to the overall development of the society. For this reason, education is 
arranged in segments viz: pre-primary, primary, secondary and tertiary levels of education. 
Each of these levels or segments of education complements the other in the course of human 
development. In this paper, the focus is on the primary level of education.
Primary education is the bedrock of the whole educational process by its function of 
providing literacy, numeracy and ability to communicate. Primary education is the education 
given in institutions for children aged 6-11 plus. It is the first six years of the nine years of 
basic education using the Universal Basic Education (UBE) standard. This stage of education 
is often addressed as elementary education. For the purpose of policy coordination and 
monitoring, the fundamental objectives of primary education, according to (FRN, 20l3) are 
as follows:
…inculcate permanent literacy, numeracy and the ability to communicate effectively; lay a 
sound basis for scientific, critical and creative thinking; promote patriotism, fairness, 
understanding and national unity; instill social, moral norms and values in the child; develop 
in the child the ability to adapt to the changing environment; and provide opportunities for 
the child to develop manipulative skills that will enable the child function effectively in the 
society within the limit of the child's capability (p. 7).
Primary education is therefore, a vital component of the education system and should be 
attended by all citizens in a country. According to Sen (2010) Primary education is the 
foundation for a child's learning on which every other level of learning depends. Anderson 
(2010) and Obiweluozo (2016) respectively submitted that for effective education to be 
realized at the primary level of education, language development, memory development, 
concept formation, perception and intelligence and the use of innovative pedagogies are very 
necessary. It becomes paramount therefore that pupils in primary schools in Imo state should 
be guided properly at this level to achieve the essence of primary education, taking 
cognizance of the above mentioned necessities.
One of the key pedagogical reforms for effective teaching and learning to achieve literacy, 
numeracy and communication in the 21stcentury is the introduction of Information and 
Communication Technology (ICT). ICT is an umbrella term that includes any 
communication device or application, encompassing: radio, television, cellular phones, 
computer and network hardware and software, satellite systems as well as the various 
services and applications. Information and communication technology is concerned with 
various means of gathering, processing and transferring information using computers and 
telecommunication. Through Information and Communication Technology, one can record, 
store, process, retrieve, transfer, and receive information. ICT can also be defined as passing 
of information from one person to another using electronic device. Akudolu (2007) sees ICT 
as anything which gives access to information, to communicate with each other, or to have 
an effect on the environment using electronic or digital equipment. Olowe and Kutelu (2014) 
also defined information and communication technologies as diverse set of technological 
tools and resources used to communicate, and to create, disseminate, store, and manage 
information.
Information and Communication Technology is encompassing as it could include computer 
hardware and software, digital cameras and video-cameras, the internet, telecommunication 
tools, programmable toys, and many other devices and resources. Operationally therefore, 
ICT in education  would involve  a collection of computer-based technologies which are 
exploited in schools to support teaching and learning, communication and collaboration, 
self-expression and creativity for the promotion of cognitive developmental domain of 
learners, irrespective of the age. ICT involves sharing of ideals, facts, thoughts, knowledge, 
experiences, or attitude that produces a degree of understanding between a sender and 
receiver. Researchers, educational administrators, policy makers and planners believe that 
lCTs are one of the basic building blocks of modern society (Arthur, 2011; Madu, 2008).
The rationale for the introduction of information and communication technology (ICT) into 
the basic educational system is to: make learners computer literate; create a critical 
manpower foundation in ICT-related profession and provide career opportunities. In line 
with the objectives, the information and communication technology helps the adolescence to 
communicate, share, compete, play, inform each other and plan together. Engagement into 
information and communication technology is believed to help children develop various 
skills to navigate it and keep up with it as they get older (Shelly, 2013).The recent increase in 
the use of ICT in all aspect of life has aroused the curiosity of scholars to begin to appraise 
the outcome of it especially as it concerns the younger generation. Some researchers in the 
field of education believe that the use of information and communication technology may 
impede children's social, emotional, physical, and cognitive development (Ukwueze & Ajala, 
2014; Arthur, 2011). However, others support the use of technologies in improving young 
children's development in the aforementioned domains. But many psychologists and 
technology experts claim that Information and Communication Technology (ICT) is both 
complementary and supplementary to the child's development in specific domains including 
mental abilities.
Development is the change that occurs in the life of an individual. According to Obiweluozo 
(2016), development is context of progressive series of changes that occur in an orderly and 
predictable pattern as a result of maturation and experience. Oni (2009) described 
development as a process of change in growth and capability over time as function of both 
maturation and interaction with the environment. The foregoing suggests that development 
of an individual includes growth, capability, maturation and interaction with the 
environment. Development is concerned with biological total process taking place in the 
subject-object interrelation. Different children develop at different rates. Development is 
continually affected by both nature (genetic, instincts, inborn characteristics) and nurture 
(environmental, learned factors).Research has shown that early childhood may be the most 
important life stage for brain development. Scientists have found that children's brains 
develop in response to stimulation. Studies have also shown that babies who are stimulated 
develop more quickly and have a more secure self-image. These are highly noticeable in 
children from primary school period. When children are about 6 years old, the way children 
think about the world begins to change. During this period, the preschool egocentric thinking 
is left behind and children begin to develop more mature ways of thinking. These cognitive 
abilities continue to develop over the next 4 to 5 years as the child engages in sequential, 
complex and symbol-based tasks (Oni, 2009). This study is concerned with cognitive 
development of the primary school children.
Cognitive development implies progressive changes in mental process which goes on from 
birth to death. The mental process is an activity on the part of an organism which is of 
psychological nature or is involved in the mind. Cognitive development includes various 
aspects of developments such as development of concepts, perception, language, memory, 
reasoning, thinking, imagination and intelligence. Obiweluozo (2016) identified five aspects 
of cognitive development to include intelligence, sensation and perception, concept 
formation, development of language and development of memory. According to Aggarwal as 
cited in Obiweluozo (2016), cognitive development implies increase in intelligence and the 
result of the intelligence is manifested in cognitive development or intellectual growth which 
is rapid in infancy, moderate in childhood and slow in youthful ages. He further submitted 
that both sensation and perception are considered important aspects of cognitive 
development. Another aspect of the child cognitive development is the acquisition concept. 
Concept is the generalized meaning that is attached to an object oridea. It is the result of 
one's perception and experience. It involves both discrimination and generalization. 
Experience is an important factor in concept formation (Pelgrum & Law, 2003).
Normally, concept formation proceed from concrete to abstract, vague to clear and from 
inexact to exact, depending on the type of experiences a child receives. The development of 
language contributes to the mental growth and development of the child. Second language 
refers to any language learned in addition to a person's first language; although the concept is 
named second-language acquisition, it can also incorporate the learning of third, fourth, or 
subsequent languages. Second-language, second-language learning, or L2 (language 2) 
development/acquisition, is the process by which people learn a second language. Important 
aspects of language development are speech, vocabulary and length of responses. Memory is 
also an important element of cognitive development, there is little memory at birth but it 
gradually increases with maturation and experience. Empirical findings made by Ukwueze 
and Ajala (2014) showed that the use of a broad range of modern ICT materials enhances 
children's belief in their own competency, thus, supporting effective learning. Okoro and 
Ekpo (2016) also found in their study that ICT package like Projected Video Package (PVP) 
significantly improved students' cognitive development in schools. Findings made by Olowe 
and Kutelu (2014) revealed that, using ICT in preparation can help to facilitate children's 
cognitive, physical and social-emotional development, and as well sustain children's interest 
in learning. This study therefore aims to provide a typology for effectively conceptualizing 
the interplay among critical aspects of cognitive development which are likely to be 
influenced by children's learning with information and communication technology.
Over the past three decades, education administrators, policy makers and planners have 
made considerable investment in computer based information and communication (ICT) to 
support effective development of the child through learning. Many national and international 
organizations in the world endorsed these initiatives. Yet, result on influence of ICT on 
literacy, numeracy and communication of many primary school pupils in Imo State has been 
below average. The personal experience of the researchers shows that there is poor cognitive 
development of children in the aspect of intelligence, perception, concept formation and 
second language development. This poor cognitive development could be associated with 
lack of exposure to some trends in educational system. This study posed as a question: what 
is the influence of ICT on cognitive development of primary school pupils in Imo State? The 
answer to this question is the crux of the study.
The main purpose of this study was to investigate the influence of information and 
communication technology (ICT) on cognitive development of primary school pupils in Imo 
State. Specifically, the study ascertained:
1. the influence of ICT on concept formation abilities of primary school pupils as 
measured using the mean scores of pupils with high ICT knowledge and those with low 
knowledge of ICT; and
2. the influence of ICT on second language abilities of primary school pupils as 
measured using the mean scores of pupils with high ICT knowledge and those with low 
knowledge of ICT.
The following research question guided the study
l. What are the concept formation ability mean scores of pupils with high ICT knowledge 
and those with low knowledge of ICT?
2. What are the second language ability mean scores of pupils that have high ICTknowledge 
and those that have low knowledge of ICT?
The following null hypotheses are postulated to guide the study and they were tested at 
0.05level of significance:
H01: There is no significant difference between the concept formation ability mean scores of 
pupils with high ICT knowledge and those with low knowledge of IC T.
H02: There is no significant difference between the second language ability mean scores of 
pupils that have high ICT knowledge and those that have low knowledge of ICT.
Method
The research design that was adopted for this study is ex-post-facto/causal comparative 
research design. The population of the study involved all the pupils in the 1280 public 
primary schools in the 27 Local Government Areas that make up Imo State. A sample of 358 
Primary 6pupils was involved in the study. Cluster and random sampling techniques were 
used for the study. To clarify more on the ex-post facto influence, the researchers used the 
ICT Identification Rating Scale (ICTIRS) to cluster the pupils into two groups (those with 
more exposure/more familiar in the use of ICT and those with less familiarity/exposure in 
the use of ICT). The research instruments for this study were: ICT Identification Rating 
Scale (ICTIRS) and Cognitive Development Rating Scale (CDRS). The ICTIRS was used to 
measure the ICT knowledge/ability/familiarity of the pupils and thus identify and group the 
students into two: with more ICT familiarity and less ICT knowledge/ability/familiarity. The 
MDRS was used to measure cognitive development of the pupils in five point scale. Face 
and content validities of the instruments were ascertained, and their reliabilities were 
computed using Cronbach alpha which gave indices of 0.77 and 0.84 for ICTIRS and CDRS 
respectively. The data collected were analysed using mean score and standard deviation to 
answer research questions, while Independent sample t-test statistic were used to test :11: : as 
at an alpha level of 0.05.

Results
[RQ1: What are the concept formation ability mean scores of pupi1s with high ICT 
knowledge and those with low knowledge of ICT? and H01: There is no significant 
difference between the concept formation ability mean scores of pupils with high ICT 
knowledge and those with low knowledge of ICT]
Table 1: Sample Size (n), Mean Score(     ) Standard Deviation (S), and independent sample 
t-test statistics of significant difference between the means

In Table 1, the results of data analysis on the concept formation ability mean scores of pupils 
with high ICT knowledge and those with low knowledge of ICT are presented. The mean 
scores of pupils with high ICT knowledge and low ICT knowledge are 150.23 and 
124.22respectively. The standard deviation scores are far from the means which shows that 
there is homogeneity of scores in the distribution. In table 1, the calculated t (tcal) is 7.079 
while the tabulated t (ttab) is 1.960 and the degree of freedom is 356. Since the tcal; of 7.079 
(two-tailed) is greater than the ttab, of 1.960, the researchers failed to accept the null 
hypothesis. Hence, there searchers concluded that there is significant difference between the 
concept formation ability mean scores of pupils with high ICT knowledge and those with 
low knowledge of ICT, to the advantage of those with high ICT knowledge.
[RQ2: What are the second language ability mean score of pupils that have high ICT 
knowledge and those that have low knowledge of ICTT m H03: There is no significant 
difference between the second language ability means scores of pupils that have high 
ICTknowledge and those that have low knowledge of ICT?
Table 2:
Sample Size (n), Mean Score 

In table 2 above, the researchers presented the results of analysis on the second language 
ability mean scores of pupils that have high ICT knowledge and those that have low 
knowledge of ICT. The mean scores of pupils with high ICT knowledge and low ICT 
knowledge are l43.08and 130.34 respectively. The standard deviation scores are far from the 
means which shows that there is homogeneity of scores in the distribution. In the table, the 
calculated t (tcal) is 3.299 while the tabulated t (ttab) is 1.960 and the degree of freedom is 
356. Since the tcal of 3.299 (two-tailed) is greater than the ttab of 1.960, the researchers 
failed to accept the null hypothesis. Hence, there searchers concluded that there is significant 
difference between the second language ability mean scores of pupils that have high ICT 
knowledge and those that have low knowledge of ICT, to the advantage of those with high 
ICT knowledge.
Discussion of Findings
It was revealed in this study that there is significant difference between the concept 
formation ability mean scores of pupils with high ICT knowledge and those with low 
knowledge of ICT, to the advantage of those with high ICT knowledge. This implies that 
ICT significantly influence cognitive development of pupils in the area of concept formation. 
That is to say that as a result of ICT exposure the pupils were able to develop their concept 
formation abilities. This in line with the finding earlier made by  Ukwueze and Ajala (2014) 
which showed that the use of a broad range of modern ICT materials enhances children's 
belief in their  competency, thus, supporting effective learning. It also justifies the 
submissions of Okoro and Ekpo (2016) whose earlier study indicated that ICT package like 
Projected Video Package (PVP) significantly improved students' cognitive development in 
schools. Normally, concept formation proceed from concrete to abstract, vague to clear and 
from inexact to exact, depending on the type of experiences a child receives. In later years 
however, various experiences provided by reading, lecturing, motives, and game play helps 
in the formation of concepts. Generally, concepts may be broadened and developed. As a 
result of learning and maturation, the child's concept becomes clear, definite and septic.
It was also revealed that there is significant difference between the second language ability 
mean scores of pupils that have high ICT knowledge and those that have low knowledge of 
ICT, to the advantage of those with high ICT knowledge. This result is a clear indication that 
ICT knowledge can enhance second language ability of pupils in primary school. This 
finding is in line with the submission made earlier made  by Olowe and Kutelu (2014) that, 
using ICT in preparation can help to facilitate children's cognitive, physical and social-
emotional development, and as well sustain children's interest in learning. Okoro and Ekpo 
(2016) also indicated that ICT encourage children in various ways. The development of 
language contributes to the mental growth and development of the child. Important aspects 
of language development are speech, vocabulary and length of responses and all these 
aspects can actually be promoted though the use of ICT.
Conclusion
The conclusion that can be derived in his study is that, ICT significantly influence cognitive 
development of pupils in Imo State in the area of concept formation and second language 
ability.
Recommendations
Based on the result of this study, there searchers recommend that;
1. The government of Imo State should ensure that ICT enabling gadgets are provided 
for pupils' learning in the primary schools in order to aid the pupils in concept formation.
2. The government and other stakeholders in primary education in the state should make 
provision for ICT equipped language laboratories are established in primary schools as it 
will help to improve on the second language abilities of the pupils.
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Abstract
The study is a critique on moral issues in education. This is because from time immemorial, 
the quest for moral principle is an intrinsic phenomenon which makes social life governable 
and blissful. The activities that could lead to maximum learning through smooth interaction 
between teachers and learners are generally characterized by good morals. The researcher 
did critical analysis on the hosts of moral issues in Nigeria education system according to 
the level of the education; moral issues in primary school level, moral issues at the 
secondary level, moral issues in tertiary level. The researchers also looked at the causes of 
moral problems and implications of moral issues in Nigerian educational system. Education 
is the fulcrum upon which other developmental facets are hinged upon in any given nation. 
But here in Nigeria, it is already on the principle; ready to trip over. The researchers 
recommended among others that the teaching of moral education in the Nigerian educational 
system should be seen to be the responsibility of teachers in the various schools, and the 
responsibility of the parents, the politicians, the leaders of thoughts and the religious leaders 
of thoughts and the religious leaders in the society. This is because the school is only a 
microcosm of the larger society, thus what happens in the larger society definitely influences 
happenings in the educational system. A sound moral society is bound to have a morally 
sound educational system. Similarly a largely immoral society is bound to have a largely 
immoral education 

Keywords: A critique, Moral Issues and Education

Introduction
Education in Nigeria is nationally conceptualized not simply as the medium for cultural 
transmission but the main vehicle for accelerating individual, community and national 
development. It is a mechanism through which the society generates the knowledge and 
skills required for its survival and sustenance. It enriches people's understanding of 
themselves and the world. It improves the quality of lives and leads to broad social benefits 
to individuals and society (Kazeem and Ige, 2010).
From time immemorial, the quest for moral principle is an intrinsic phenomenon which 
makes social life governable and blissful. As such, every person, irrespective of age, colour, 
sex or social standing is subject to the dictates of the moral principle. This is because the 
concept of morality serves a holistic function as it serves as the bedrock upon which the 
edifice of a truly righteous and egalitarian society rests. Implicitly, moral principles form a 
fundamental aspect of every culture as it outlines comprehensively, codes of behaviours or 
conducts for the individual on the one hand, and the society on the other. The activities that 
could lead to maximum learning through smooth interaction between teachers and learners 
are generally characterised by good morals (Olaniyi and Oyelade, 2018). Thus, good moral 
conduct allows learners to perform their best in the school and also leads to effective 
achievement of the goals of the school in the society. However, today, a morally sound 
society has become utopian as can be observed from the high occurrence of immoral 
behaviours in the society, including criminality, religious fanaticism, immodest dressing, 
incessant industrial actions and students‟ unrest in the educational institutions. Hence, moral 
standards are now on the decline. In fact, conscious and deliberate efforts are made to do 
things that are not in consonance with the traditional Nigerian moral virtues. In other words, 
there is high moral decadence in Nigeria today because people no longer wish to follow the 
path of moral rectitude (Buhari, 2015). However, the Federal Republic of Nigeria realises 
the need for moral development through education. Thus, the National Policy on Education 
(2013) has as one of its goals, the “inculcation of moral values” Nigerian education is 
expected to promote the learning of moral values among Nigerians.
Obasola (2013) avers that “morality is not an abstract phenomenon but a real and practical 
means of developing the sense of justice in the people as a prerequisite for social solidarity, 
welfare and happiness in the society”. It is so crucial, not only to the individual but also to 
the society at large. Moral behavior occurs when one acts with equity, fairness and 
impartiality and respects the rights of others, or simply put, when one does what is morally 
right. Immoral behaviours occur when decisions enable an individual or organization to gain 
at the expense of the larger society (Ogunleye, 2010). Overtime, as noted by Kanu and 
Ursula (2012) immoral practices have affected the fortunes of our educational system in 
Nigeria, which is perhaps on its lowest ebb now. The university system, we once prided 
ourselves with as citadel of learning and centre of academic excellence, has joined the 
maddening crowd to shed its core values. “A comparison between the universities of the 
1960s and 1970s with those of the past two decades will show wide disparity in terms of the 
quality of both the inputs and the outputs,” (Adukwu – Bolujoko, 2012). The strands of 
thought that readily comes to mind whenever the issue of Nigeria's educational policy is 
raised are: decline in standard, deterioration of facilities, examination malpractices, mass 
production syndrome and the likes. Our present educational system risk the chance of losing 
their mandate of providing qualitative education if the progressive decline in ethics is 
allowed unchecked. A closer look at the system reveals an entire gamut of unwholesome and 
unethical practices bedeviling it (Kanu and Ursula, 2012). The rot has permeated every facet 
of the education sector. It cuts across all ages, parents, teachers, government and the society 
at large. In view of this worrisome trend, there is an absolute need for an in-depth study and 
analysis aimed at tutoring each and every stakeholder in the education system on how their 
actions and inactions have individually and collectively contributed to the collapsing state of 
education in Nigeria. Thus, this study is set out to review all the wrong doings that have 
been associated with the acquisition of knowledge in our society and its attendant 
implications.

Conceptual Framework

Morality
Ugwu (2010) described morality as "the astuteness of one's conduct and behaviour which 
enhances good conduct and fair relationship. Muraino and Ugwumba (2014) asserted that 
Morality is collectively upholding of certain beliefs, ideas, values and behaviours, rules and 
regulations which are considered good, right and acceptable by the society and to which 
members of the society are bound. Kehinde (2015) notes that the imperative of morality is to 
establish the justifiability or otherwise of an action or to establish whether an action is good 
or reprehensible. Hence, the hallmark of morality in any human society is to regulate those 
spheres of life and conduct which no other aspect of human endeavour can curtail. In 
addition, it regulates the personal and interpersonal relationships of peoples within an 
established social setup, thereby paving the way for social harmony, which is the harbinger 
of socio-political development. Therefore, the development of man- socially, politically and 
economically, will be incomplete without a residue of morality. Procter (2018) describes 
morality as “something that is concerned with the judgement of goodness or badness of 
human action and character”. It could also be describe as “teaching or exhibiting goodness 
or correctness of character or behaviour”. Eliade (2017) defines morality as “conforming to 
standards of what is right or just in behaviour” while Allen (2014) sees it as “right behaviour 
or moral correctness”. Akannmidu, (2015) sees morality as “a set of principle which is 
derived from customs categorized as best among others and connotes conventional standard 
of conduct acceptable by the people”. Instructively, morality is a system or set of rules or 
principles that can be applied to particular cases to guide us as to what to do. These 
definitions according to Kehinde (2015) show that the respect of conduct that people put 
value upon constitutes morality. The characteristics of such conduct are means of giving 
others respect and honour, ensuring self-dignity and decorum which are indices of social 
development. Therefore, morality is concerned with character formation and the distinction 
between what is right and what is wrong, acceptable or unacceptable with the sole aim of 
promoting societal goal (Obasola 2013). This shows that society is safe in as much as 
morality is entrenched and guaranteed.
Moral Issues in Nigeria Education
Below are the hosts of moral issues in Nigeria education system according to the level of the 
education (Kanu and Ursula, 2012). 
Moral Issues in Primary School Level
Acceptance of Under Aged Children for Enrolment into Nursery and Primary Schools. 
It appears that parents are now abdicating their God given roles to teachers as a result of the 
harsh economic realities of our time. Most of our career nursing mothers are no longer baby 
friendly. They are not favourably disposed to the age long practice of breast feeding their 
babies. Upon the expiration of their maternity leave, they usually drop off babies at the 
crèche or with their nannies at home and return to work. Whence this trend has started, there 
is no going back, and that marks the beginning of a lifelong journey for such babies. One 
begins to wonder when such mothers will be available to show love and affection to the 
child. At what time will she be available to inculcate morals and discipline in the early live 
of the child? The home is still adjudged the best place to teach a child. Parents seem to be 
abdicating this God given role to the teachers, just to make ends meet. It ought not to be so! 

The Caliber of Teachers in Our Public Primary Schools 
The caliber of teachers in some of our public primary schools has become a serious source 
of concern. While their educational qualifications are suspect; their capabilities are 
questionable. Majority of the teachers produced by teacher training colleges, colleges of 
education and universities are not knowledgeable in their subject areas. Some of them had 
below average performance when they were students. Some had far worse grades in their 
teaching subjects. Most of them seem not to have the requisite knowledge, experience and 
skills to impart to the pupils. How then do we expect them to suddenly transform into good 
teachers. This is a confirmation of the age long dictum that says “One cannot give what he 
has not got.” ‟ Nemo dat quod non habet.” 

Lackadaisical Attitude to Work 
It has also been observed that teachers in public primary schools deliberately hold back at 
teaching their pupils on time. They are usually preoccupied with hawking of their wares 
during official periods. When they eventually settle to teach, they hardly have enough time 
to cover the syllabus. They usually organize ‟extra lessons” with its attendant financial 
implications to make up for lost time.

Preponderance of Female Teachers 
Teaching in the primary schools is now the exclusive preserve of women, especially those 
within the reproductive age bracket. Overtime, they go on maternity leave; leaving the 
overcrowded classes to their colleagues, who do not seem to be interested in the job function 
per se, but what they can make out of it. There are strong feelings that these teachers are so 
preoccupied with money – making ventures that only scant attention is paid to the teaching 
job. Some of our teachers are simply not interested in the services they render. They took up 
the appointments as a last resort, having searched unsuccessfully for better paying jobs.
 
Over Crowded Public Primary Schools 
Most of our public primary schools are overcrowded, with inadequate classroom blocks and 
ram shackled furniture. The pupil-teacher ratio is unduly high. The learning environment is 
far from being conducive. There have been instances in the recent past where pupils study 
under the shade of a tree. 

Extortion of Cash 
Operating a private school has become a gold mine. Fees in some private schools in the 
urban areas are far higher than tuition paid in federal universities. Teachers in both public 
and private schools have devised so many ingenious ways of extorting money from parents. 
Illegal fees have been introduced in all tiers of education in Nigeria. There are fees for 
terminal examination, report cards, books and practical examination both in primary and 
secondary schools. There are fees collected just to see the results of external examinations 
taken and to collect certificates when they finally arrive. There are fees for extra evening 
lessons, annual renewal of students ID cards, PTA, sports and other sundry levies. The 
implication of all these illegal fees is that the universal basic education is no longer free and 
hence not 

No to'' Pupil's Handiwork'', Yes to cash! 
A time there was when pupils were tasked on skills acquisition. Pupils were made to 
produce something on their own to show as „‟handiwork‟‟. The essence was to help develop 
their skills and the psychomotor domain. Such handiworks include needle works, arts and 
crafts. This noble concept seems to have been taken over by events as pupils are now 
persuaded to pay cash as against the production of handiworks. The need for an effective 
mix of cognitive, affective and psychomotor approaches to learning has been jettisoned. 
From the foregoing, it could be seen that primary education, which constitutes the bedrock/ 
foundation of academic endeavours, has not been given the pride of place it deserves. 
Inevitably, this has affected the entire spectrum of education in Nigeria, as a structure 
erected on a faulty or weak foundation cannot stand. 

Moral Issues at the Secondary School Level

Cultism now Exists in our Secondary Schools 
Undoubtedly, cultism is one of such social vices confronting Nigerian schools today. There 
is hardly any academic session without reported cases of cultism and its attendant disruption 
of academic calendar in many Nigerian institutions. That now includes secondary schools. It 
is also of great concern that cultism now exists in our primary schools where children are 
lured into cults disguised as ‟social groups.” 

Image Hype for Schools in Order to Attract Patronage
According to Nwaze (2011), heads and owners of schools are perpetually in a competitive 
race to create image hype for their schools and attract improved patronage. This is more 
intense in the case of private schools whose survival or otherwise has a lot to do with 
general perception of their performance in public examinations such as WAEC and NECO. 
They go to any length to ensure that their candidates perform satisfactorily in these 
examinations. Owners and organizers of private preparatory classes are not left out. They 
strive to excel and be projected as ‟Centres of Academic Excellence.” The truth of the matter 
is that some of these schools and private preparatory classes are nothing but mere ‟whited 

Extortion of Cash
Extortion of cash is not restricted to primary school pupils alone. It is also an issue to 
contend with in our secondary schools. This comes in the guise of laboratory, practical 
science and padded WAEC registration fees 

The Appointment of Non- professionals as Teachers 
Teaching is a profession with imbued work ethics and a code of conduct. Ironically, the 
recruitment of teachers into primary and secondary schools seems to be an all comer's affair. 
Graduates of other disciplines have invaded the classrooms. If the dictum 'no education can 
rise above the quality of its teacher' is true, then the calibre and quality of persons recruited 
into teaching may not be able to see the nation to the 'promised land' of education for all. 
Infiltration of the workforce by non-professionals has impacted positively on the level of 
moral decadence in our educational 

Knowledge or Information Explosion 
Our educational curriculum at the secondary level has become rather too unwieldy. For 
example, a situation where a JSS1 student is made to offer as many as 15 subjects per term 
is to say the least charitable. The import of this knowledge or information explosion is that 
while the students are struggling to come to grips with the array of subjects, they may end 
up being a jack of all trades and master of 

Death of Quality Teaching and Non- usage of WAEC Syllabus
According to the West African Examinations Council (WAEC), more candidates fail in their 
examination due to lack of quality teaching compared to what most adults got during their 
school days. It was also identified that candidates fail in WAEC exams, because such 
candidates and their teachers, hardly read nor make use of WAEC syllabus as a guide. With 
the course outlines not followed nor covered, how do we expect the students to excel in their 
examinations? 

Examination Malpractices
The Hydra headed monster! According to Kanu and Ursula (2012), examination 
malpractices are the massive and unprecedented abuse of rules and regulations pertaining to 
internal and public examinations, beginning from the setting of such examinations through 
the taking of the examinations, their marking and grading to the release of the results and the 
issuance of certificates. Year-in-year-out, students come up with new dimensions of 
unethical practices in a bid to obtain the much talked about paper qualification. According to 
Oredein (2010), the following constitutes the new dimensions to examination malpractices: 
i). Bringing of foreign materials into examination hall: This is a situation where 
students bring into the examination hall notes, textbooks, and other prepared materials. 
Sometimes, students bring into the hall unauthorized materials like sophisticated and 
scientific calculators or four figure tables. 
ii) Assistance from educational stakeholders: Some parents go to any length in buying 
question papers for their children. Irrespective of where the examination is held, 
unscrupulous invigilators and supervisors who are charged with the responsibility of 
conducting the examinations, line their pockets after collecting money from desperate 
candidates and assisting them. The assistance can be by way of leaking the questions a few 
hours to the examination, dictating answers to the questions, granting them additional time 
to finish up or overlooking sundry misdemeanour (Nwaze, 2011). 
iii) Unwholesome acts by students in and out of the examination halls: Students who had 
the mind-set to cheat exhibit unwholesome behaviours. They use various methods such as: 
(i) Stealing, converting, substituting or misappropriating the scripts of other candidates. (ii) 
Substituting worked scripts during or after an examination. (iii) Tearing part of the question 
paper or answer booklet during the examination to enhance cheating. (iv) Seeking and 
receiving helps from other candidates. Less brilliant students peep and copy from other 
candidate's scripts to pass their exams. 
iv). Impersonation or writing of examination by proxy: This is situation where a 
candidate sits in an examination for another candidate, thereby pretending to be the real or 
original candidate. Impersonation can come in various modes. This includes: a) Posing as a 
bona-fide candidate: impersonators write the examination on behalf of the candidate they are 
impersonating. Under-graduates engage in this type of cheating, to assists their siblings who 
are struggling to pass their school certificate examination. (b) Entry for similar subjects: the 
plot is hatched right from the entry stage by making the impersonator to enter for the same 
subjects and sit for the examinations in the same hall with the candidate; he writes the 
candidate's name and number on his booklet while the candidate writes the impersonator's 
and they exchange scripts before submitting. c) Multiple entries: that is candidates entering 
for the same examination in several parts of the locality. 
v) Smuggling out, of live question papers: Candidates deliberately come into 
examination hall with the sole aim of smuggling the question paper out as soon as the paper 
starts and bringing the solution inside later. e). Insult or Assault on Examination Officials: 
There are cases of students insulting examination officials as they carry out their businesses. 
The aim is to distract them from effective supervision, so that they can have their way. f) 
Electronically assisted malpractices: Students now make use of ICT and electronic gadgets 
to cheat during examinations. Such things as unauthorized scientific calculators, organizers, 
and mobile phones (GSM) are used to take advantage of others. g) Collusion: This is a 
situation where two or more candidates agree to receive or give assistance to each other. 
Afolabi (2018) opined that collusion involves exchange of scripts, passing notes for help 
from outside and inside the hall; delaying commencement of examination in one centre to 
obtain question paper from nearby centre which has started, collusion, arising from bribes or 
threat to the lives and/or property of supervisors. h) Mass cheating: This is a situation where 
candidates are massively involved in one or some of the aforementioned irregularities. i) 
Inscription: Students have advanced to the level of inscribing materials or information on 
parts of their bodies, say their palms, and thighs or on inanimate objects such as their 
underwear's, handkerchiefs, rulers, purses, the chair and tables they sit and write on, walls of 
examination halls etc. Some student even code points and synthesize their notes in such a 
way that they will be the only one that could understand and use them for cheating. j) 
Personality Connection: There are cases where some influential students make use of 
godfathers in politics, economic high towers, parents, and cult members to influence the 
outcome of external examinations. Several studies have identified the factors that are 
responsible for examination malpractices in our educational system in Nigeria. This 
includes: Undue emphasis on paper qualification, fear of failure and excessive pressure on 
students from their parents and friends to make good grades. Others are the urge to 
consolidate on one's excellent performance and financial greed on the part of schools and 
examination board officials 

Writing of School Certificate Examinations at ''Special Centers''
According to Nwaze (2011), the term ‟special centres” were initially created by the public 
examination bodies to take care of the specific circumstances of some candidates. It was 
soon hijacked by some fraudsters wearing the toga and cloak of tuition houses, school 
proprietors and invigilators, to extort money from candidates and their parents when they 
noticed that the atmosphere in these special centres were relatively relaxed and quite 
convenient for examination malpractice. At the special centres , the name of the game is 
‟cash for help” .The help can come in several ways; even security personnel posted to ensure 
orderliness and credibility are also involved in the brisk business of assisting candidates who 
must have ‟settled” them. 
Issues in Tertiary Level of Education in Nigeria
Cultism in the Nigerian Educational System 
Undoubtedly, cultism is one of such social vices confronting Nigerian schools today. It is 
painful to realize that cultism and its twin monster, examination malpractices, have 
dangerously infected the psyche of some our expected leaders of tomorrow. Gender, age and 
level of education are no longer inhibitions to membership of school cults or engagement in 
examination malpractice According to Afe Babalola (2006), cultism exists in our tertiary 
institutions (especially the universities) for the following reasons:
• Long years of military rule and its attendant brutalization of the civil populace.
• The employment of discretionary admission which favours less brilliant students but 
prejudices the interest and chances of brilliant and talented ones.
• The Presence of non-students in the halls of residence of higher institutions which makes it 
easier for extraneous forces to employ them for diabolical ends.
• Access of students to dangerous and sometimes sophisticated lethal weapon.
• Readiness of some university administrators to employ cult members for their own selfish 
ends like suppression of vocal and dynamic student leaders.
• Existence of fear as a result of lack of security on campuses.
• Inadequate accommodation leading to over-crowding and all manners of sharp practices.
• The course system which allows a student to stay in school for a longer period than 
necessary and which makes him to lose focus and thereby becoming a ‟professional” student 
in the process.

Drug Abuse 
Drug abuse has become a common practice among the young ones at all levels of the 
national education system. In most of the time, the addicts who are supposed to be the pride 
of the nation are left in the hands of law enforcement agents. They usually end up becoming 
wastes and big time liability to the larger society. 

Going Nude all in the Name of Fashion 
Nigerian women, especially those in the tertiary institutions are now in the process of 
overstretching the sense in fashion. Several of them now go barely nude in desperate 
attempts to be fashionable. These bizarre dressing styles are morally and sexually offensive. 

Campus Prostitution 
Owing to peer pressure and covetousness, most female students in virtually all Nigerian 
campuses now succumb to campus prostitution. Our young girls sent to schools to acquire 
knowledge and become productive citizens in the nation, have found a vocation in 
prostitution and now practices one of the oldest trades within and outside our institutions of 
higher learning. This misnomer has sunk deeply into the fabrics of most Nigerian campuses 
to the extent that most female students in the tertiary institutions across the country now see 
it as a normal habit they must imbibe in a bid to meet up with current fashion trends and 

Sexual Harassment 
Many academics especially the young ones ask for sex in exchange for marks. This is what 
is popularly called ‟sexual harassment”, which is only applicable to female students even 
though the male lectures also complain of being harassed by the former , courtesy of their 
mode of dressing. Some young ladies, now prefer to wear body hugs and transparent dresses 
that could reveal the contours and entire cleavages of their female anatomy. Some male 
lecturers that cannot control their animal lust tend to pounce on such students to satisfy their 
sexual urge. In most cases where the student refuses, she ends up with a carryover in that 
subject. That is the genesis of the slogan ‟He asked me out and I refused, that is why he 
failed me” among our female students. Nidibe as cited in (Asinya, 2012), has aptly 
described the academic laurels issued by some Nigerian universities as ‟Sexually 
Transmitted Degrees.” According to him, there are multitudes of bankers, engineers, 
lawyers, accountants, economists to mention but a few who flaunt sexually transmitted 
degrees, diplomas and certificates that were priced and bought (probably with sex) rather 
than earned through diligent study. 

Setting of Tough Examination Questions 
Some lecturers have been accused of setting tough examination questions that are far above 
the scope of their course outlines. This is a booby trap for their students to come ‟sorting.
” 
Late Commencement of Lectures /Non-completion of Course Outlines
Mid way into a semester or term, some academic dons are still busy with other sundry 
activities and may not have commenced their academic lectures. When they eventually do, 
the courses are hurriedly taught to enable students write their exams. In most cases, the 
course outlines are hardly covered. 

Commercialization of Intellectual Property, Plagiarism and Sale of Academic Handouts 
In some tertiary institutions in Nigeria, students are under compulsion to buy hand-outs 
from lecturers who would not give them pass grades if they failed to buy their hand-outs. In 
some universities where this practice had been banned, the academic staff have promptly 
changed their methods by converting the reading materials into “text books” which they sell 
to students at exorbitant prices. Some of these materials are largely lifted from seasoned 
textbooks with scant acknowledgement or improper citation. It is unethical to force students 
to buy such textbooks. 

Non-enforcement of Class Attendance for Students 
One of the crucial factors for students learning achievement is attendance at class .Contrary 
to this assertion, academic freedom in our tertiary institutions has empowered students to 
absent themselves from classes and yet stakeholders in the ivory towers seem not to berth an 
eyelid over this. 

Carrying Capacity 
The issue of carrying capacity has been grossly abused. For instance a university is 
supposed to have a number of students that it is meant to admit per year in line with its 
infrastructural capacity as regulated by the National universities commission (NUC). 
However, most universities ignore the NUC specifications. A classroom that is built for 20 
students now accommodates more than 200 students. Undergraduates could be seen 
„‟hanging‟‟ by the window pane to receive lectures. An overcrowded and stuffy 
environment cannot be conducive for 

Proliferation of Satellite Campuses
It came as a sweet relief, when the National universities commission (NUC) directed the 
authorities of Nigerian universities operating satellite campuses in the country to shut them 
down. Most of the satellite campuses were established as business centres and cash cows to 
shore up internally-generated revenue base of the mother campuses, instead of academic 
outlets to cater for the academic interest of the public who are limited by distance and other 
factors. One can say, without fear or favours, that nothing has assailed the quality of tertiary 
education in Nigeria as the proliferation of satellite campuses

Conferment of Honorary Degrees on the Non Deserving
It is perhaps only in Nigeria that universities do not give a hoot about the reputation of an 
honorary degree recipient. This is all the more surprising since even the award of the first 
degree by academic endeavour is typically predicated on good character. But our universities 
have been conferring honorary doctorates with neither rhyme nor reason. Corrupt, 
incompetent public office holders, unscrupulous businessmen and political figures with no 
visible achievements or scruples are bestowed with the coveted degrees. 

Massive Churn out of First Class Degrees 
There has been a discontentment, albeit a silent one over the growing number of first class 
degree graduants from our private universities in recent times. We have to apply some 
caution here! There is need to review and maintain standards by all and sundry. It is an 
aberration to hear that some of our first class degree holders – the very best the system can 
produce, cannot pass ordinary aptitude tests and oral 

Admission Syndicates and Racketeering
Admission syndicates are not new to tertiary education in Nigerian. Inappropriate means 
through which admission scam are perpetrated includes: getting admission with fake entry 
requirements, unauthorized officers' ‟smuggling in” a candidate's name into the admission 
list and the ill-conceived pre-degree programs for candidates that lack the requisite entry 
qualifications. 

Lecturers Now Undertake to Write Thesis for Their Students 
A project, thesis or dissertation is a document submitted in support of candidature for an 
academic degree or professional qualification presenting the author's research and findings. 
Scaling through the hurdle of writing a meaningful and result oriented research is by no 
means a small fit. Cashing in on student's ‟ ineptitude”, some lecturers now undertake this 
academic rigor on behalf of their students for a ‟fee.”

Financial Inducement and Gratification 
As an aftermath of the HIV/ AIDS pandemic, sexual inducement is gradually given way to 
financial gratification. It is no longer news, to hear that most students in our tertiary 
institutions now pay financial gratifications to lecturers to obtain good grades in their 
exams. Students usually collect substantial sums of money from their unsuspecting parents 
in the guise of one university levy or the other. These monies are channelled towards 
‟settling” their lecturers. Between students and lecturers, there are so many opportunities to 
‟assist” one another. It's a win-win situation for the two parties. - Good grades to an indolent 
student that can hardly defend such grades and an improved cash flow to a morally depraved 
but famished lecturer. 

Examination Malpractices at the Tertiary Level of Education 
The issue of examination malpractices in our tertiary institutions can simply be described as 
‟scandalous.” In addition to the highlighted maladies at the secondary school level, some of 
our lecturers have raised the bar on examination malpractices. The new ‟tactics” introduced 
by them to help their students in exchange for financial gratification includes:
i) Preferential marking: According to Nwaze (2011), it would seem there is an 
institutionalized travesty in the university system, whereby the top echelon of academic staff 
does not mark their examination scripts due to time constraints and unmanageable student's 
population. The fall out of this scenario is that one can get undeserved marks simply by 
‟settling the script maker” even without getting to see the lecturer.
ii)  ii) Fraudulent recording/ Allocation of marks: The subject lecturer comes in at the 
end of the marking exercise. It is at this point that his ‟milk and honey” begins to flow. At 
this stage, there is plenty of negotiation, bargaining, horse-trading, offers, acceptances, 
rejections, counter offers and all manner of desecration of academic tradition as he doles out 
good grades to ‟deserving student” depending on their bargaining skills and sizes of their 
purse.
iii) iii) Script Substitution: Most of these lectures are wise enough to known that in the 
event of a controversy, university authorities can request that the scripts of a student be 
produced for confirmation, secondary of two ways:
• Give blank answer scripts to the student to go home and do a fresh examination for himself 
and bring back the script.
• Organize a dummy examination for the student where the answers are given and enough 
time allowed, enabling such a student to rewrite them in the comfort of the lecturer's office. 
Lastly, it is difficult to exhaust the various ways examination ethics are violated in the 
Nigerian educational system. 

Admission Fraud 
With the limited spaces available in the public universities (As private universities are 
beyond the financial reach of the average parents), coupled with the burgeoning population 
of qualified candidates, competition for admission into tertiary education has reached a 
crescendo. This situation has provided a golden opportunity for the federal and state 
universities to employ all manner of arm twisting, both officially and unofficially to extort 
money from parents, while also perhaps unintentionally, lowering the quality of candidates 
crossing the gates into the universities. As the age long saying goes: Garbage- in –Garbage- 
out. Some of the odious means through which admission frauds are perpetrated includes; the 
maintenance of vice chancellors list and the catchment area lists. All these have some non-
receipted bogus fees attached to them. 

All in the Name of Academic Freedom 
According to Nwaze (2011), the concept of academic freedom has been taken to ridiculous 
heights; such that bribery, corruption, nepotism and fraud are now factors to contend in our 
tertiary institutions. Let's consider the following posers:
• Why should somebody who is not yet a professor be appointed vice chancellor of a 
university to lord it over several others with distinguished academic pedigrees?
• Why should an academic whose materials can barely earn him a senior lecturer in one 
university, move to another and be appointed a professor?
• Why should a professorial appointment be unduly backdated?
• How does a public servant who is not within the university system, and has never 
functioned in that environment since his graduation become a professor
• Why does a university need to delay the issuance of degree certificates?
These and many more questions are begging for answers! 

“Play ball'' and be Rewarded. 
Of recent, in the political annals of our dear nation, a minimum level of academic 
attainments has been prescribed for political office holders. And to vie for such positions, a 
candidate must be seen to have fulfilled the requirements. To some academics who are 
willing to ‟compromise and play ball” with the political class, reward can come in several 
other ways other than cash. This ranges from political appointments to offer of plum jobs in 
the private sectors or to the board of lucrative and ‟ juicy” parastatal. Others include Greek 
gifts such as state of the arts automobiles and emergency contracts to some blue chip 
companies. Unwittingly, the political class has contributed to the falling standard of 
education in Nigeria via these ignoble acts. 
Government's lip service to the development of education sector in Nigeria Government's 
actions and inactions have in so many ways aided the manifestation of unethical practices in 
the education sector. For example, the cardinal duties of the university are in the area of 
teaching and research, but we need to ascertain the level of academic freedom allowed the 
academics to perform these sacred functions without any form of interference. In fairness to 
the academia, they deserve our sympathy for venturing into research. There is paucity of 
financial resources, inadequate or dilapidated facilities at the university, epileptic social 
welfare provisioning at the national level and a general trend of political, economic and 
social instability. The consequences of these scenarios are that:
• The university dons have been reduced to copycats: copy, publish and get promoted as 
original research has become a rarity.
• They are perpetually in search of advertisements for vacancies especially in virgin 
institutions, as the old places are saturated and advancement has become problematic.
• Political activities, alignments and realignments have been intensified on the campuses. 
Some of our lecturers who have difficulty growing through academic excellence are also 
growing through political engineering and re-engineering.
• Those who are unable to stand the debilitating poverty and economic hardship occasioned 
by the ‟Narrow gate syndrome, simply pack their bags and baggage's and head overseas for 
greener pastures of dollar denominated emoluments. Others via off to the private sector 
while a few are able to ‟connect”” with the various governments at the federal or state levels 
for appointments (Nwaze: 2011). In the final analysis, our educational sector bears the 
brunt! 

Causes of Moral Problems in Nigeria 
At this juncture, it is important to examine some of the causes of these moral vices. These 
according to Kehinde, (2015) 

Break down of the Family unit/lack of parental influence
As we all know, the home is the foundation for acceptable behaviour. The quality of this 
foundation determines the quality of subsequent efforts towards desirable behaviour. There 
is a breakdown of the family structure due to the individualistic tendencies now exhibited by 
our people due principally to the economic situation in the country. This has also forced 
many parents to abandon their responsibilities to their children and to their families for a 
white cola job that keeps them on the street for a better part of the day. The care of children 
are now trusted into the hands of “house girls and boys” who in turn will corrupt the 
children. The end product of this seemingly “abandoned children” is moral 

Materialism 
This is a factor which has been responsible for the high level of moral problems facing the 
nation. It is noted that attention of people has shifted from morality to instant wealth. This 
desire for instant wealth has led many people to get involved in acts that are inimical to the 
society not minding whose ox is gored. In this regard, Awokoya (2018) states categorically 
that: …the type of environment now developing is very materialist. Most people love and 
worship mercy because of what it can buy. In the quest for it, kindness, love, justice, social 
responsibility gets undervalued and the virtues of yesterday are replaced by the vices of 
today. This presupposes that attention has shifted from the things which are of value and 
emphasis is now placed on material gains. These materialistic tendencies have a negative 
implication for our development.

Mental Set 
This is a problem which is affecting most Nigerians causing them to behave in a particular 
way. Osagie (2015) assets that mental set is meant an unconscious mental disposition to 
behave in a particular way irrespective of the circumstance. It is a rigid adherence to a 
“way” of doing things whether or not that “way” work. These characteristic mental set 
retards rather than facilitates activity. It leads to apathy in the performance of official duties; 
it creates inefficiency rather than efficiency, and it complicates rather than simplify. This has 
engendered a lackadaisical attitude among Nigerians in the ways they attend to issues. There 
is a phenomenon now called “the Nigerian factor” or the Nigerian or African time, which 
permits lateness in all official responsibilities. This mental set encourages indolence, 
laziness, confusion, discouragement, apathy and inefficiency in both public and private 
lives. The sum total of this attitude results in non-challant attitude which ultimately 
engenders low productivity and hinders the development of the nation.

Implications of Moral Issues in the Nigerian Educational System
The implications of moral issues in the Nigerian educational system A holistic review of 
ethical issues in our educational system shows that the sector has received serious battering 
which has greatly dented its credibility, damaged its image, reduced its effectiveness and has 
not helped to allow it make the expected impact that it ought to make on character 
formation, positive lifestyles and the development of our country. It would not be wrong to 
aver that the moral decadence, depravity, exuberance and turpitude, which seem to pervade 
the school system, have been vicariously nurtured by our indolent parents and the school 
system, these are steadily being transmitted into the society of which the students and 
teachers are part of and are re-packaged to be re-cycled into every facet of our life. On the 
whole, our value system have been seriously jaundiced, perverted, inflected with gross 
immorality, circumventing alibis and short-cuts, damaging inundated with false pretences, 
negative life-styles and foul-plays. By way of assessment, can we truly say that our students 
have been found worthy in character and learning to be awarded degree, which we normally 
say when degrees are conferred on them during convocation? .The answer is an emphatic 
No!

Conclusion
Education is the fulcrum upon which other developmental facets are hinged upon in any 
given nation. Here in Nigeria, it's already on the precipice; ready to trip over. All hands must 
be on deck to protect and avert a total and imminent collapse of this all important system!

Recommendations
• Based on the conclusion, the teaching of moral education in the Nigerian educational 
system should be seen to be the responsibility of teachers in the various schools, and the 
responsibility of the parents, the politicians, the leaders of thoughts and the religious leaders 
in the society. This is because the school is only a microcosm of the larger society, thus what 
happens in the larger society definitely influences happenings in the educational system. A 
sound moral society is bound to have a morally sound educational system. Similarly a 
largely immoral society is bound to have a largely immoral educational system.
• Children of pre –school ages need to be appropriately weaned before they are registered in 
a crèche/ nursery schools. We don't need to over stretch the limits of the teaching workforce!
• Parents are expected to devote more time, interest and effort on the upbringing / progress 
of their children and wards at school.
• Parents and communities should train-up their children to imbibe the traditional values of 
honesty, hard-work, fairness, uprightness at home and be complemented by schools.
• Parents should inculcate morals into their children, right from their early childhood. Teach 
a child the way he should go, when he grows up he will not depart from it.
• Charity they say begins at home. Parents should be a role model to their children. It is not 
enough telling your children not to belong to a cult, whereas the parents belong to some 
secret societies.
• Parents ought to attend PTA meetings to appreciate why certain decisions are taken in the 
schools attended by their children and wards. At the tertiary level of education, parents 
ought to pay surprised visits to their children/ wards from time to time. This is bound to 
keep them in check. Again, parents are expected to cater adequately for their wards, 
especially the female folks. This will dissuade them from looking beyond their parents for 
sustenance.
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Abstract
The work focuses on the causes and effects of examination malpractice in higher institutions 
of learning. Education is seen as an instrument per excellence for national development of the 
citizens, and is achieved through the implementation of the necessary school curricular and 
education policy of the state. Therefore, education evaluation is applied to determine whether 
educational goals are fulfilled or achieved through the use of examination as an assessment to 
measure knowledge, skills, attitude, physical fitness or classification in many other topics 
such as beliefs. Due to so many reasons attributed to the standard fall in education to achieve 
the aims and objectives of the learner and development of the society, examination 
malpractice has become a problem among our students. Thus, this study sought to find out 
those causes of examination malpractice in higher institutions of learning. The central 
purpose of education is to make an individual civilized, refined, cultured and educated, as 
well as restructure capabilities for desired development. The work defined the concepts of 
higher education, examination system and examination malpractice. It went further to 
highlight the causes of examination malpractice and effects of examination malpractice in 
higher institutions on national development. The work concluded that examination 
malpractice which has remained a cancer in the education sector requires a multidimensional 
approach for total eradication. Consequently, it was recommended that training and 
reassessment of teachers, societal re-engineering and re-orientation to revamp moral values.  

Keywords: Higher institution, examination system, examination malpractice, menac

Introduction
 Education is a necessary for development, it is seen as an instrument per excellence 

for national development (FRN, 2014). Ochoyi and Danladi (2009) and Wilson (2016) 
described education as a vital tool in the development of the learners, through the 
transmission of worthwhile values such as skills, knowledge and planned activities that can 
develop the learners' potentials for the benefit of the society. Education enhances the growth 
and development of the citizens, and is achieved through the implementation of the necessary 
school curricula and education policy of the state. Education evaluation is applied to find out 
learner's achievement and diagnose educational outcomes, which plays a vital role in 
improving the education quality. The reason for this is that it determines to what extent the 
educational procedure is in line with students' capabilities, how practical it is and how 
successful it has been at achieving educational goals. Seif (2008) posits that evaluation is a 
rule governed process of gathering and analysis of data. It is used to determine whether 
educational goals are fulfilled or if they are still on the process of fulfilment, and to what 
extent. He also believes that the main goal in education is to make changes in learner's 
behaviour.

Kpangban, Ajaja and Umedhe (2008) defined examination as an assessment intended 
to measure knowledge, skill, attitude, physical fitness or classification in many other topics. 
Examination could also be seen as one of the most objective techniques used in the 
measurement of learning outcomes at all levels of education in Nigeria and other parts of the 
world. Examination malpractices in Nigeria are successfully perpetrated with the active 
connivance of students, parents, school authorities, government functionaries, invigilators and 
sometimes some lecturers in the higher institutions.

Consequently, examination malpractice is perpetrated for different reasons and it 
affects the credulity of results in the sense that grades are assigned to candidates wrongly 
thereby misleading the teacher and other users of the school products in decision making. 
Denga (2001) stated that the different factors responsible for examination malpractices could 
be categorized into three factors namely: psychological, environment and intelligence. 
Psychological factors have to do with all the stress that is often induced by parents, peer 
pressure groups and students because of an examination. Environmental factor: the place a 
child grew up will also affect the way he sees examination malpractice. Sometimes students 
who engage in examination practice do so because their environment accepts it. Intelligence: 
some students who has low level of intelligence don't prepare for examination. They walk 
into their examination hall empty heads and has nothing to do rather than to resort to 
examination malpractice as their only option.  

Concept of Higher Institution in Nigeria
 Tertiary education institutions are established to impact positively on societal 

development through their objectives, which according to Federal Republic of Nigeria (2013) 
in National Policy on Education. Higher Education embraces all organised learning activities 
at the tertiary level. The National Policy on Education (2014) conceptualised tertiary 
education to embrace the universities, colleges of education, polytechnics and mono-technics. 
The objectives of tertiary education are:
• To add to national development through advanced significant manpower training;
• To cultivate and instil proper values for the survival of the society;
• To cultivate the intellectual proficiency of learners to comprehend and become responsive to 
their environments (local and international).
• To gain both technical and academic skills that could aid learners to be resourceful and 
beneficial members of the society;
• Promotion and encouragement of grants and community services;
• To build and solidify national unity and
• To promote national and international understanding and institutions.

Concept of Examination System in Nigeria
The periodic testing and measurement of students after acquisition of experience is 

known as examination (Efe, cited in Olushola, 2006). Examination is the pivotal point around 
which the whole system of education revolves and the success or failure of that particular 
system of education (Olushola, 2006). Examinations vary in style,, rigour and requirements. 
For example, in a closed book examination, an examinee is often required to rely upon 
memory to respond to certain items, where as in open book examination, the examinee may 
use one or more supplementary tools such as reference books or calculators. Examination 
may be administered formally or informally. An example of a formal examination is the final 
examination administered by a teacher in the classroom while informal examination would be 
a reading examination administered by a parent to a child.

Similarly, standard examinations are scored in consistent manner while non-standard 
examinations are usually flexible in scope and format. Examination could be in written form, 
multiple choice, completion type, essay, true/false, mathematical question, or performance 
test. Olushola further submitted that the two basic assumptions of any examination worth its 
name are that (a) it should be valid and (b) it should be reliable. The two are distinct concepts. 
An examination is said to be valid if it performs the functions which it is designed to perform, 
while the concept of reliability, refers to consistency of measurement. In actual fact, the 
prevailing system of examination and its mode of conduct defy both these assumptions. The 
system has degenerated to an extent that its validity and reliability are questionable. Olushola 
went further to state that undoubtedly, standards of performance at examinations have 
declined considerably within the past ten years or there about. So also has every sector of the 
societal development in the country. The most disturbing aspect of it all is the participation or 
involvement of school administrators, parents/guardians and some bad lecturers in 
examination malpractice. 

Concept of Examination Malpractice 
Examination malpractice is defined as any deliberate act of wrong doing, contrary to 

the rules of examinations designed to give a candidate an undue advantage over other 
students. Federal Republic of Nigeria (2013) sees examination malpractice as “an omission or 
commission by a person who in anticipation of before, during any examination fraudulently 
secures any unfair advantage for himself or any person in such a manner that contravenes the 
rules and regulations to the extent of undermining the validity, reliability authenticity of the 
examination and ultimately the integrity of the certificates issued”.

Olushola, (2006) stated that examination malpractice is an unlawful behaviour or 
activity engaged in by students to have personal advantage in an examination over their 
colleagues or mates who are taking the same examination. Malpractice could be committed 
before, during or after the examination by either the students taking the examination or by 
officials assigned with the administration of the examination. Dike (1996) from the 
psychological point of view saw examination malpractice as all forms of cheating which 
directly or indirectly falsify the ability of the student. It refers to counter practice that is 
against the ethics of examination. It is also an act of disrespect to all rules and regulations 
guiding the good conduct of any examination or any evaluation process.

Dishonesty Before Examination
A typical examination dishonesty that happens before an examination is conducted, 

which is the most serious and which undermines completely the integrity of the examination 
and also the entire purpose of the examination is the leakages of questions. This involves the 
granting of privy access to the content of an examination either directly to a candidate or a 
number of them or their agents.

In public examinations, the staff at the production site, who are responsible for the 
printing of examination questions, those who package examination materials and those who 
convey the question papers from the press to the centres have become sources of concern 
because many of them have been linked to matters of question leakages (Awanbor, 2006). In 
school examinations, examiners, typists and messengers constitute a major source as 
questions are shared to favourable candidates for one kind of gratification or the other. The 
preparation of answers, which candidates bring to the examination hall, is majorly caused by 
the leakage of questions.

Dishonesty During Examination
Researchers and educationists like Adesina (2006), Awanbor (2006), Banwo (2006), 

Solake (1997), Olaniyan (1997), Olasehinde (1993) have written on a number of behaviours 
that are exhibited by students in higher institutions during examinations in order to cheat. 
Some of these activities are listed by Jekayinfa (2006) with the special names they are 
referred to by their perpetrators as follows:
Giraffing: This is an act of sticking out one's neck to see another student's answer sheet.
Lateral Connection: This is a sitting arrangement whereby the “bright” student is seated in the 
centre, flanked on both sides by other students.
Livewire: This is when students have access to live question paper before the examination.
Missile Catch: Represents answers written on pieces of papers, squeezed and thrown to a 
colleague in the hall, while the examination is going on.
Swapping: Exchanging answer booklets so that the bright student can write answers out for 
his/her colleague.
Sign Language: Using fingers and sounds as coded, for responses on objective tests.

Post Examination Dishonesty
Examination dishonesty is not limited to examination time only. A lot of activities go on at 
short, medium or long term range from the moment of examination, which impinges on the 
integrity of an examination in higher institutions. The following are some of the ways 
cheating can take place after examination:
a. Students tracing their scripts to the point of marking and seeking to and/ or 
successfully influencing their grades.
b. Alteration of marks which is a case where the initial score earned by a student is 
altered in order to enhance the academic standing of the student.
c. Swapping of answer scripts; the answers written by the examination mercenaries are 
smuggled into the examination hall and replaced with the actual scripts. This according to 
Awanbor (2006), is the most violent means of dishonesty in an examination because of the 
unruly atmosphere created by the candidate and their agents to execute this plan.

Causes of Examination Malpractice
There are many causes of examination malpractice in tertiary institutions. These 

causes range from personally induced causes to both societal and government induced causes.
• The Negative Influence of Peer Group: This is a major cause of examination malpractice. It 
is the negative influence of friends and colleagues. The friends an individual makes in the 
tertiary institution goes a long way in enhancing such person's productivity academically. It is 
simple logic that good friends make for good productivity, while bad friends contribute to bad 
productivity.
• Inadequate preparation on the side of the students: This is another major cause of 
examination malpractice in Nigerian institutions of higher learning. It has to be noted that 
some students in our institutions of higher learning pay less attention to reading their books, 
attending lectures and using the libraries. 
• Employment of Unqualified Teachers and Lecturers: These unqualified teachers or lecturers 
lack the requisite ethics, pedagogy and sacred nature of the profession hence they bastardized 
it through the encouragement of examination malpractice, sorting, intimidation and sexual 
harassment of female students and the award of underserved marks to some students.

Effects of Examination Malpractice on National Development
There are several effects of examination malpractice. They include:
1. In a society that examination malpractice is predominant, its impact are visibly seen in 
the type of human resources the education system has produced. Again, educational system 
strives to inculcate high level of discipline, diligence, more love for others; to the recipients 
where the examination is fraught with malpractice, all the important feedback mechanism 
defaulted and the educational system becomes distorted, (The CWO Voice, 2010).
2. Examination malpractice leads to irreversible loss of credibility. A country that 
becomes notorious in examination malpractice loses both local and international credibility. 
The implication is that documents or certificates emanating from such country will be treated 
with suspicion as is the case of Nigeria today. Such country's educational institutions are as 
good as dead as far as international cooperation in education is concerned (Jimoh, 2009).
3. Examination malpractice has grave consequences on the individuals and institutions 
of learning, communities and the country at large. Dismissal, termination, loss of position, 
and lack of self-confidence are effects and have caused a lot of embarrassment and suffering 
to individuals, families and the nation. The guilty ones who were not caught and punished 
cannot defend the certificates procured not to talk of delivering at their duty posts.
4. The prevalent rate of bank failures, collapse of buildings, economic sabotage, 
vandalism, kidnapping/hostage taking for ransom, drug trafficking, fake drug manufacturing 
and sales are practical effects of moral decadence, emanating from examination malpractice. 
Effects of examination fraud are displayed in the filling stations, churches, homes, hospitals, 
markets, schools and everywhere.
5. Other effects of examination malpractice includes discouragement of students from 
hard work, low productivity and poor job performances, bribery, corruption, and certificate 
racketeering. Examination malpractice with its disadvantages is affecting all the facets of the 
society negatively. The potentials of this nation will be difficult to be realized socially, 
economically, and technologically until the individuals, governments, and other stakeholders 
in the education sector collaborate to eradicate this malpractice.

Conclusion
From the discussion so far, examination malpractice which has remained a cancer in 

the education sector requires a multidimensional approach for total annihilation. 
Development of any nation relies solely on its human resources, and human resources are 
refined to be productive through education, hence eradicating examination malpractice which 
destroys human resources development should be taken as a full scale war.

Recommendations
The following recommendations are proffered; 

1. Retraining and reassessment of teachers, societal re-engineering and re-orientation to   
  revamp moral values. 
2. Appropriate recognition and remuneration of teachers/ examination officials.
3. Employment of qualified teachers at all levels of education.
4.  School libraries and laboratories should be adequately equipped, less emphasis 
should be placed on paper qualifications/ certificates.
5.  The use of effective continuous assessment techniques should be employed and all 
activities relating to examinations such as question paper production, invigilation, marking 
and result collation as well as computation should be handled with a high sense of 
responsibility by those concerned. 
6. Since education is the bed rocked of every society, any factor or vice that tarnishes the 
outcome of the learning process must be fought standstill by all stakeholders and well-
meaning Nigerians. 
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Table 3 indicated that the respondents accepted the entire item in research question three 
which centred on evaluation of lecturers by the students in real classroom situations after 
attending the workshop training. The result shows that students really agreed that lecturers 
who attended workshops improve in their skills and methods of lecture delivery in 
classrooms. This finding is in collaboration with Roermund et al; (2013), who reported that 
teachers who had positive feedback from their students showed positive attitude towards 
their classroom engagements and self-confidence about their teaching abilities. Whereas, 
teachers with poor results tended to discuss the items and tried to relate the results caused 
outside themselves and mentioned that the students didn't understand their approach or 
attributed the outcomes to the characteristics of students. Okon and Anderson, (2009); and 
Esu, Enukoha and Umoren (2013), in their various findings agreed that in-service training, 
seminars, and workshops are all significantly related to improved teacher instructional 
techniques, and the overall academic performance of students in the schools.

Statistical Test of Hypotheses
HO1: There is no significant difference in the mean scores of lecturers who attended 
workshop and training to those who did not. 
Table 4: t-Test Analysis on mean scores of lecturers who attended workshop and training to 
those who did not

Source: Researchers'Result; 2019 Accept Ho if tcal ≤ tcrit, else Reject

Since the calculated value of t (tcal) is greater than the critical value of t (tcrit), the null 
hypothesis that there is no significant difference in the mean scores mean scores of lecturers 
who attended workshop and training to those who did not schools, the null hypothesis is 
rejected while alternate is accepted.
HO2: There is no significant difference in the mean scores of students' feedbacks on the 
performances of the lecturers in real classroom situations before and after attending the 
workshop training.
Table 5: t-Test Analysis on mean scores of students' feedbacks on the performances of the 
lecturers in real classroom after attending the workshop training

Source: Researchers' Result; 2019 Accept Ho if tcal ≤ tcrit, else Reject

Since the calculated value of t (t-cal) is greater than the critical value of t (tcrit), the null 
hypothesis that there is no significant difference in the mean scores of students' feedbacks 
on the performances of the lecturers in real classroom situations before and after attending 
the workshop training, the alternate hypothesis is accepted.

Conclusion
The aim of this study was to determine the effect of workshop and training on the skill 
development of vocational and technical education lecturers in Nigeria tertiary institutions 
drawing participants from four Colleges of Education in Anambra and Enugu States 
respectively. Three research questions and two null hypotheses guided the study. Findings 
of the study revealed that teachers mean rating on their participation in workshop training 
programmes was above average. The study further revealed that teachers mean rating on 
their skill development was also above average. Furthermore, the study showed that there 
were relative strong positive and significant relationship between teachers' learning, 
teachers' growth, teachers' needs, teachers' collaboration and job performance in tertiary 
institutions.
On the basis of the data analysis and research findings, it was concluded that workshop 
training has positive impact on the lecturers' skill development. Lecturers' participation in 
workshop training programmes and job performance in teaching of vocational and technical 
education courses were above average. There were relative strong, positive and significant 
relationships between teacher learning, teacher growth, teacher needs, teacher collaboration 
and job performance which means that when lecturers are encouraged to attend workshops, 
they learn and develop improved skills which reflects in students' performance in Vocational 
and Technical Education graduates in Nigeria.

Recommendations
Based on the findings of the study, the following recommendations are made:
• Opportunities for workshops trainings and other related in-service training programmes 
should be made available to all categories of lecturers through a systematic planned process.
• All stakeholders (government/private agencies) should revitalize the organization of 
regular workshops, seminars, and conferences for old and newly employed practicing 
teachers.
• Planning workshop training programmes should be a careful selection of course content, 
and placing teachers in heterogeneous and collaborative groups during the programmes in 
order to support teachers learning. Also, distance supported e-learning at school level should 
be encouraged.
• Regular attendance of such programmes should be used for staff promotion and 
upgrading.
• Government should inaugurate in-service staff training agency for tertiary institutions or 
establish such within schools board, charge with the responsibility of working out 
programmes and modalities by staff participation.
• Government should bear the financial burden for teachers' professional training 
programmes by making budgetary allocation for that purpose.
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The finding in Table I preferred the influence of mentoring of principals on implementation 
of sustainable functional education in public secondary schools in Anambra State. The study 
showed that the respondents agreed that all the item statements were the influence of 
mentoring role of principals on implementation of sustainable functional education.
Invariably, the study concluded that the respondents agreed that mentoring role of principals 
influenced implementation of sustainable functional education in public secondary schools 
in Anambra State.

Research Question 2
How has programming role of principals influence the implementation of sustainable 
functional education in public secondary schools in Anambra State?
Table 2: Mean and SD of responses on the influence of programming role of principals in 
implementation of sustainable functional education 

135  



136



137



138  



139  



140  



141  



142  



143  



144



145  



146    



As displayed in Table 2, the respondents agreed that all the items influenced the 
programming role of principals in the implementation of sustainable functional education. 
Meanwhile, the grand mean was also an indication of respondents' agreement to the items. 
Hence, the programming role of principals influenced the implementation of sustainable 
functional education in public secondary schools in Anambra State.

Research question 3
How has curriculum supervisory role of principals influenced the implementation of 
sustainable functional education in public secondary schools in Anambra State?
Table 3: Mean and SD of responses on the influence of curriculum supervisory roles of 
principals in implementation of sustainable functional education.
The result in Table 3 displayed the responses of the respondents on the influence of 
curriculum supervisory role of principals in implementation of sustainable functional 
education in public secondary schools in Anambra State. The result indicated that all the 
respondents agreed that all the item statements were the influence of curriculum supervisory 
role of principals in the implantation of sustainable functional education. Moreover, the 
grand mean was also an indication of respondents' agreement to see items. Therefore, 
curriculum supervisory role of principals influence the implementation of sustainable 
functional education in public secondary school in Anambra State.

Hypothesis 1
Mentoring role would not significantly influence the implementation of sustainable 
functional education in public secondary schools in Anambra State.
Table 4: Paired samples t-test of mentoring and implementation of sustainable functional 
education

Analysis on Table 4 revealed that paired sample t-test of mentoring role of principals and 
implementation of sustainable functional education in public secondary schools in Anambra 
State. The result showed that p-value of .000 was less than .05 level of significance which 
resulted in the decision to reject the null hypothesis. Therefore, mentoring role of principals 
would significantly influence the implementation of sustainable functional education in 
public secondary schools in Anambra State.

Hypothesis 2
Programming role of principals would not significantly influence the implementation of 
sustainable functional education in public secondary schools in Anambra State.

Table 5: paired sample t-test of programming role of principals and implementation of 
sustainable functional education.

Table 5 revealed the paired t-test of programming role of principals and implementation of 
sustainable functional education in public secondary schools in Anambra State. The analysis 
showed that p-value of .000 was less than .05 alpha level which resulted in the decision to 
reject the null hypothesis. Hence, programming role of principals would significantly 
influence the implementation of sustainable functional education in public secondary 
schools in Anambra State.

Hypothesis 3
Curriculum supervisory role of principals would not significantly influence the 
implementation of sustainable functional education in public secondary schools in Anambra 
State.
Table 6: Paired samples t-test of curriculum supervisory role of principals and 
implementation of sustainable functional education.

The findings in table 6 showed the paired t-test of curriculum supervisory role of principals 
and implementation of sustainable functional education in public secondary schools in 
Anambra State. The result showed that p-value of .030 was less than .05 level of 
significance. Since p-value of .030 was less that .05 alpha level, the null hypothesis was 
rejected. Thus, curriculum supervisory role of principals would significantly influence the 
implementation of sustainable functional education in public secondary schools in Anambra 
State.
Discussion of Findings
The result of the finding revealed that mentoring role of principals influenced 
implementation of sustainable functional education. This is fundamental as mentorship is a 
relationship that is developed through a trusted bond where the mentor offers valuable and 
informative advice to support the mentee in their professional goals. The finding is in 
accordance with Ingersoll and strong (2011) who posited that teacher mentoring is 
associated with improved pedagogical skills and has a positive impact on teacher 
commitment, classroom instructional practices and student achievement. The finding is in 
agreement with Arnesson and Albmssion (2017) who viewed mentoring as an empowering 
process that enables teachers learn from their professional colleagues, reflect on their beliefs 
about teaching and improve their classroom practices through gradual integration of theory 
and practice. Mosnela (2006) opinion is in agreement with the finding of this present study, 
who stated the importance to equip teachers with relevant skills values and knowledge for 
the success of functional education. He further noted that the implementation of these skills, 
values and knowledge should be learned in the process of mentoring.

More so, the finding of the study showed that programming role of principals 
significantly influenced the implementation of sustainable functional educational. This is not 
surprising at all, since one of the glaring importance of school program is that, it gives clear 
cut guidance for navigation all through the term or year. The findings of this study is in sync 
with Derrick (2019) who opined on the need for principals to always review school 
programs and make changes where necessary to suit students learning capabilities. To him 
static programs deteriorate students learning growth. Priadi (2011) is in agreement with the 
present finding as he viewed that program planning is a role effective principals ought to 
display for basis of setting priorities of school interest. He further stated that effective 
programming role helps principals to direct teachers on objectives that can give performance 
oriented series of achievement. Little wonder that Abdikadir (2013) in accordance to this 
present finding mentioned that successful school plans, help schools develop better learning 
programs, teaching strategies and administrative practices. Additionally, he stated that 
functional and sustainable education is attained in an environment where the principal's 
decision making stance is flexible to the trends of development and students dynamic 
learning style.
The finding of this study revealed that curriculum supervisory role of principals influenced 
the implementation of sustainable functional education. The effectiveness of a school in 
terms of curriculum delivery rested on the shoulders of the principals whose mandate is to 
supervise and monitor the process. The finding is in accordance with Marsh and Willis 
(2003) who viewed teachers as agent of curriculum implementation but need to be 
supervised by principals for sustainability of functional education in the school system. The 
finding is in agreement with Davis, Darling-Hammond, La Pointe and Meyerson (2005) who 
mentioned that school leadership strongly affects teaching and learning process.

Conclusion
School principals are the key leaders in our educational system. They are the leaders 
responsible in providing leadership in the development and implementation of all 
educational programs and projects in the school. They play a vital role in achieving the 
government's aim in providing quality basic education. This paper examined principals' 
leadership roles in the implementation of functional education in public secondary schools. 
The outcome of the research affirms that the leadership roles of the school principals in 
secondary schools are cardinal in ensuring the implementation of sustainable functional 
education.

Recommendations
Based on the findings of this study, the researcher proffers the following recommendations:
1. Principals are to ensure that structures for mentoring both new and old teachers are 
fully in place, which will enable sustainable and functional education in schools.
2. Furthermore, in forming school programs, principals are to establish the presence of 
more engaging practical than theoretical events.
3. Curriculum activities of the school are to be strictly supervised by the principals in 
order to ensure that, their implementations are in sync with practical educational system.
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Table 4 shows that the mean score of principals is 2.62 with a standard deviation of 0.57, 
while teachers recorded a mean of 2.61 with a standard deviation of 0.61. Thus, at 248 
degree of freedom, 0.03 z-calculated was also not significant at 0.05 level of confidence 
because it was less than 1.96 in the z-table. The hypothesis was therefore not rejected but 
accepted. 
Discussion of Findings
Principal and teachers engage in staff personnel administration, principal and teachers 
engages in student personnel administration, principal and teachers ensures the maintenance 
of infrastructures, principal and teachers engages in school community relations 
management and principal and teachers ensures proper utilization of resources to achieve set 
goals . There is positive and significant relationships exist between principals and teachers 
instructional supervision to quality of education. This findings is in consonance with 
Onyeike, and Nwosu (2018) principals engage in staff personnel administration and 
providing assistance on instructional activities to teachers. Ayeni, (2012) also stated that 
there is a positive relationship between principals and teachers on their instructional roles in 
school.
However, the findings of research question two shows that principal and teachers engages in 
providing assistance to infrastructural activities to the student, discussing new trends in the 
school with students, ensuring that students have functional infrastructures, assisting 
students to adapt with the school library, and encouraging students on the use school library. 
There is positive and significant relationships exist between principals and teachers 
infrastructural supervision and quality of education. This findings agrees with Adeyemi, 
(2010) that the one major task areas of principals and teachers are to help the students adapt 
to the school environment. By doing this, the student will get acquainted to the school 
libraries, school halls, school laboratory and other infrastructures available in the school. 
Leigha, (2010) also posited that teachers plays important roles to ensure that the students 
make use of the available infrastructures that aids learning in school.

Conclusion
The study concluded that the gaps in input-process-output system were  challenges that 
principals faced in the tasks of institutional governance, resource inputs and curriculum 
management; these require that the principals being instructional leaders are expected to be 
more resourceful and pro-active in collaborating with the stakeholders in education sector to 
ensure effective resource inputs, coordinating and managing human and material resources in 
their strive to meet the competing demands of school administration and instructional 
supervision which are germane for  continuous improvement and achievement of  the set 
goals in secondary schools. 

Recommendations
Based on the findings of this study, the following recommendations were made;
1.  Government should initiate a periodic training for principals and teachers on supervisory 
and administrative roles performance.  
2.  Government should ensure that principals and teachers have functional infrastructure in 
their schools that will impact on students' academic performance. 
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Analysis in the table 1 shows the item difficulty index and discrimination index of each of 
the items of the instrument. In terms of item difficulty, all of the items of the achievement 
test instrument have item difficulties between 0.47 to 0.98.  This shows that the items are 
mostly ideal items in terms of the degree of easiness or difficulty of the items.  In terms of 
discrimination index of the items, 24 of the items have their discrimination indices between 
0.20 to 0.43.  This implies that most of the items are also ideal items in terms of item's 
ability to discriminate between the dull and bright students. Thus, the Economics 
Achievement Test instrument constructed has high item difficulty as well as discrimination 
index.

Research Question 2:What is the reliability co-efficient of Economics Achievement Test?
The reliability coefficient of the Economic Achievement Test (EAT) instrument is 0.95 
computed using Kuder-Richardson Formula 20 (KR-20). This shows that the Economic 
Achievement Test (EAT) instrument constructed is highly reliable
Research Question 3:What is the influence of school location on the achievement of students 
on economics as measured by Economics Achievement Test (EAT)

Table 3:The influence of school location on the mean achievement of students in EAT.

Analysis in the table 3 shows that the mean achievement score of students in the rural 
schools in the economics test was 24.73 with a standard deviation of 5.61, while the mean 
achievement score of students in the urban schools was39.73 with a standard deviation of 
7.00.  The analysis indicates that the mean achievement score of students in urban schools 
was higher than the mean achievement scores of students in rural schools. The standard 
deviation scores of the students in urban schools were greater than the standard deviation of 
students in rural schools.

Research Question 4:  What is the influence of gender on the achievement of students on 
economics as measured by Economics Achievement Test (EAT)?
Table 2:Mean and Standard Deviation scores of students in EAT according to gender.
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Analysis in the table 2 shows that the mean achievement score of male students in the 
economics test was 37.16 with a standard deviation of 9.37 while the female students 
obtained a mean score of 31.00 with a standard deviation of 9.29. The analysis indicated 
that the mean achievement score of male students in the economics test was higher than 
their female student counterparts.  The standard deviation of the male and female students 
did not differ much from each other and were equally moderate.

Hypothesis 1: 
HO1: There is no significant difference between students in the rural and urban areas in 
the mean achievement score in economics test as measured by the EAT.
Table 4: Independent samples t-test analysis of the difference between the mean ratings of 
urban and rural students' achievements in the economics as measured by EAT.

Analysis in the table 4 shows that the value of t-calculated is greater than the t-critical of 
1.96 with 58 degree of freedom at 0.05 level of significance. Thus, the null hypothesis was 
rejected. This implies that there was a significant difference between students in the rural 
and urban areas in their mean achievement score in the economics test as measured by the 
EAT.
Hypothesis 2: 
HO2: There is no significant difference between male and female students in the mean 
achievement score in economics test as measured by EAT.
Table 5: Independent samples t-test analysis of the difference between the mean ratings of 
male and female students'achievements in economics as measured by EAT.
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Analysis in the table 5 shows that the value of t-calculated is greater than the t-critical of 1.96 
with 58 degree of freedom at 0.05 level of significance. Thus, the null hypothesis was 
rejected. This implies that there was a significant difference between male and female 
students in their mean achievement score in the economics test as measured by EAT.

Discussion
The results of the study showed that all the items have items of EAT have difficulty indices 
ranging from 0.47 to 0.99 which satisfied the acceptable range, In terms of item 
discrimination, less than 24 items have item discrimination indices ranging from 0.20 to 0.43 
which also satisfied the acceptable range. This implies that most of the items are ideal and are 
acceptable because they have appropriate difficulty indices and positive discrimination 
indices. These results are similar to the findings by Ugwu (2012) who developed and 
validated a criterion referenced achievement test in biology on senior secondary two (SS2) 
students in Enugu State. The items have facility indices which ranged from 0.31 to 0.50and 
discrimination indices of 0.20 to 0.67. Also the results are similar to those of Adikwu (2015) 
who developed and standardized an achievement test in geography for senior secondary 
schools in Benue State. The following psychometric measures were established for the test: 
an average discriminative index of0.20 to 0.67, a difficulty indices range of 0.30 to 0.70. 
Constructed and validated basic science achievement test for junior secondary three (JS3) 
students in public secondary schools in Akwa Ibom State by Obilor & Akpan (2020), has a 
very high reliability coefficient of0.92using Kuder-Richardson 20 formula(KR-20).In a 
similar manner, the studies by Adikwu (2015) and Ugwu (2012) had reliability coefficients of 
0.94 and 0.51 respectively using KR-20.These values of reliability coefficient were 
considered high reliability, thus this study is equally considered to have a high level of 
reliability coefficient of 0.95 computed using Kuder-Richardson Formula 20 (KR-20), 
thereby making the EAT very valuable and reliable.

Conclusion
This study has constructed and validated 60 items of Economics Achievement Test (EAT) for 
use in public senior secondary schools in Onitsha Education Zone of Anambra State and 
other senior secondary schools in the state. The test was duly validated with reliability 
coefficients of 0.95 obtained. The test possesses appropriate difficulty and discrimination 
making it very adequate for use in senior secondary schools, not only in Anambra State, but 
everywhere in Nigeria and beyond.

Recommendations
Based on the findings of the study, the following recommendations are made:
1. The constructed EAT instrument should be used by economics teachers.
2. The constructed EAT instrument should be used in Anambra State and in other State senior 
secondary schools where economics is offered with appropriate updating from time to time.
3. The items of the EAT constructed should serve as template to construct other achievement 
test instrument in economics.
4. Regular sensitization workshop, seminars and conferences should be organized for 
economics teachers in order for them to be acquainted with techniques needed for 
construction of valid assessment instruments.
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Abstract
The study investigated the role that Philosophy has to play in the education of teachers, both 
at the beginning of and during their careers. The currently fashionable craft conception of 
teaching is inadequate as a preparation for a career in teaching. Philosophy of Education has 
an important role to play in preparing for a career in teaching. First, it enables teachers to 
acquire a grasp of the conceptual field of education and an ability to find their way around the 
often contested views within that field, which in turn impinge upon the normative structure of 
particular education systems. Second, it enables them to understand better the conceptual 
debates that involve the subjects that they are teaching. Third it enables teachers to 
understand the scope and limits of empirical research in education and the relationships 
between that research and conceptual issues in education. These claims are discussed with 
examples, and recent government statements about standards and competences in teaching are 
looked at through the perspective of a conceptually informed, career-oriented profession of 
teaching. Reasons for the past decline of philosophy of education in teacher education and 
how they might be avoided in the future are also reviewed. 

Keywords: Philosophy of education, teacher education

Introduction 
The aim of this paper is to re-assess the indispensable place of Philosophy and the roles it 
play in the education of teachers, both at the beginning of and during their careers. Detailed 
references will be to the UK but the concern has much wider applicability within an 
international context in which the theoretical components of teacher education programmes 
have come under increasing scrutiny, while at the same time the need for an increasingly 
highly qualified teaching force is widely recognised. Pressures to make teacher education 
courses more vocationally relevant exist in many countries and it is too easily assumed that 
this means that their theoretical content has to be compromised. There is a frequent confusion 
between the claim that the learning teacher should be an apprentice (i.e. a junior employee) 
rather than a student and the claim that teaching does not require theoretical understanding. 
Too little teacher training takes place on the job, and too much professional development 
involves compliance with bureaucratic initiatives rather than working with other teachers to 
develop effective practice. (Department for Education, 2010, p. 19) This suggests that 
apprenticeship in the traditional mode is a sufficient form of teacher education. But 
apprenticeship does not exclude academic study and theoretical induction which is then 
applied in a controlled way to practice. It is evident through apprenticeship models available 
in many countries, such as the German dual system, that the integration of theory into 
practice can take place at least as well through induction as a junior employee rather than as a 
student, provided that there is a rigorous selection process in which assessment of the 
intellectual ability of the aspiring teacher is a priority (see for example, Brockmann et al., 
2010 on modem European apprenticeships systems). The claim is that the ability to think 
philosophically is an indispensable component of a teacher's capacity for professional 
judgment. The paper begins with an account of why teachers need a conceptual framework, 
moves on to consider current restricted views concerning the education of teachers and picks 
up philosophically relevant aspects of subject and pedagogic content knowledge. 

Definition of Philosophy 
Philosophy etymologically is derived from two Greek words "philo" and "Sophia". Philo 
means "lover" or "love" and "Sophia" meaning knowledge or wisdom. The combination of 
two words philo and Sophia which is philosophia means "Love of knowledge". According to 
Akinpelu (2005) Plato (427 BC-347 BC) and other disciples of Socrates (470 BC-399 BC) 
corroborated in their writing that, "Socrates preferred not to call his students wise men". He 
rather called them by a more modest and apropos title, namely: "lovers of wisdom." 
Philosophic wisdom is an intellectual engagement which enables a man, to a large extent 
assess his ideals as well as his life aspirations. It makes him understand the rationale for 
accepting certain ideals in life and why he ought to accept them in the first place. 

Meaning of Philosophy of Education 
Bakri-Botasri, (2006) sees philosophy of education as a statement (or set of statements) that 
identifies and clarifies the beliefs, values and understandings of an individual or group with 
respect to education. Defined in this sense, it may be thought of as a more-or-less organised 
body of knowledge and opinion on education, both as it is conceptualized and as it is 
practiced. A philosophy of this sort is critical in defining and directing the purposes, 
objectives and focus of a school. It should also serve to inspire and direct educational 
planning, programs and processes in any given setting. 
A philosophy of education may influence what subjects or topics are taught, how they are 
taught, and perhaps more importantly, the supporting beliefs and values that are taught, both 
implicitly and explicitly, within and around the core curriculum. 

The Nexus between Philosophy and Philosophy of Education 
Philosophy of education is at the very centre of the whole educational enterprise. To state the 
point more clearly, Mango (2011) highlighted that philosophy of education played a central 
role by being interested in the views of the other foundations, as well as the various methods 
they used by employing the tools, and techniques of philosophy. Buttressing the above, Reid 
(1972) averred that philosophy of education was the use of philosophical instruments, and the 
application of philosophical methods to educational questions. It inquires how the results of 
such philosophical thinking are related to education. This obviously presents philosophy of 
education as an intelligent thinking about education. Philosophy of education like philosophy 
itself performs many tasks. The tasks advanced by various philosophers of education as 
Shaaba (2010) noted, depended on their conception of the aims of education intended. 
For instance education for Plato (427 BC-347 BC) aims primarily at political and social 
cohesion of the nation it serves. Good education promotes the good conduct which in turn 
breeds peace and concord necessary for building a nation. Analytically, the aim of education 
from Plato's philosophical thought is to put a man in the right order, to show him the right 
path and to instil in him the spirit of dedication towards social stability and cohesion. 
Certainly, this is achievable only when people are educated according to their talents and 
natural potentials in the society. Such educative method wi11lead to the knowledge of 
different areas of sciences for the development of society. The findings of these different 
areas of sciences are co-ordinated by philosophy, while philosophy of education interprets 
such findings as they bear on education. Thus, philosophy of education by using the tool of 
critical analysis, provides a foundation for the development of a man and his society. From 
the foregoing, what does development imply for a man who is the central subject matter in 
education, in philosophy and in philosophy of education? 

Philosophy of Education for Pursuit of Wisdom 
In an early attempt to answer the question of what is philosophy, it ended up in the 
interpretation of philosophy as love of wisdom, and that Socrates (470 BC-399 BC) preferred 
calling his students "lovers of wisdom". If philosophy as a term means "love of wisdom" or 
pursuit of wisdom and there is nexus between philosophy and philosophy of education, then 
the idea of seeking for wisdom is central in the primary role of philosophy of education, as it 
prescribes and teaches that which is worthwhile for people to follow. The continuous pursuit 
and seeking for knowledge and understanding have been the core practice of philosophy. 
Indeed, the essence of knowledge pursuit and understanding, must have informed Pythagoras 
(C. 600 BC) to distinguish three kinds of lives or divisions of people, as Lavine (1984) 
articulated in his philosophic quest. Here Pythagoras alleged that there are three different 
kinds of people who go to Olympian Games. 
The lowest is made up of those who go there to buy and sell to make profit. Next are those 
who go there to compete to gain honours. Best of all, Pythagoras noted, are those who come 
as spectators, who reflect upon and analyse what is happening. They insist in constant pursuit 
of knowledge. Of these three, the spectators illustrate the activity of philosophers who are 
liberated from daily life and its infections in the course of continuous pursuit and seeking for 
knowledge. Their interest in the games lies in the constant disposition to spurn fame and 
profit, and go for truth. Philosophically, wisdom consists in constant unwavering disposition 
to seek truth. Interpretatively a country that is geared towards continuous seeking for 
knowledge is the country that is on the path of development. 

Philosophy of Education in the Formulation of Educational Policy 
The relevance of educational philosophy in the formulation of Educational policy is that it 
enables the policy to capture the socio-political ideology of the particular society the policy is 
designed for. Educational philosophy does not only connect the societal ideology with the 
goals and objectives adoptable in education, it goes further to intermittently critique 
ideologies to ensure that such ideologies are worthwhile and fitting for society development. 
As an anchor, philosophy of education coordinates the various inputs from other discipline of 
education (psychology, sociology, history and economics, inter alia) into the policy as a 
complementary whole. Without such efforts, the whole of education and policy process will 
remain "a jig-saw puzzle whose bits and pieces hang together in a crazy quilt" (Akinpelu, 
2005: p. 167). 
Philosophy of education harnesses the goals and objectives needed for successful policy 
formulation. The mismatch between setting of goals and achievement of set goals, have been 
the reason behind the recorded failures of some national education policies. In order to dispel 
such mismatches, an educational philosophy ensures and maintains a perfect harmony 
between goals/objectives and their implementation. This will in turn enable the people for 
whom the policies are designed for to arrive at some degree of national development. Thus, it 
is the task of educational philosophy to necessitate flexibility and adaptation of educational 
policies in conformity with constant changes that affect human society and its ideology. This 
is to state that, for any nation's education practice to achieve its best for its educand, it has to 
be directed by sound philosophies. Supportive of the above, Amaele (2005) asserted that a 
well formulated policy on education built on a strong philosophical footing, is indeed a sure 
guide to getting things right in the world of education, and consequently in the development 
of a nation. 

The Role of Philosophy of Education in Teachers Education 
What has this to do with the education of teachers? For those who cleave to a conception of 
teaching as a form of craft work, based on personal values, experience, intuition and nothing 
else, it has little relevance, as successful practice rather than conceptual grasp of the field of 
education is the overwhelming priority. The most sophisticated craft conception of teaching 
characterizes it as situational judgment based on experience, observation, reflection, a 
developed ethical sensibility and a degree of self-knowledge rather than on empirical research 
(see Carr, D., 2000). 
Likewise for those who envisage teaching as a putting into effect of norms based on the best 
results of empirical research, conceptual sophistication has little to offer, while the putting 
into effect of generally applicable empirically-based precepts does, e.g. Barber (2009). 
However, these two opposing conceptions of teaching do not exhaust the field. Particular 
conceptions of teaching are internally related to particular conceptions of national education 
systems as contested terrain, in which aims, curriculum, pedagogy and assessment are live 
and revisable issues of policy. In societies like ours, educational policy and practice are 
matters of near-constant national concern and debate. 
Teachers, as the principal operatives in the system, are under constant scrutiny, and policies 
on every conceivable educational issue are reformulated. Informed and rational debate (Carr, 
W., 2006, pp. 152-153) on such issues is often in short supply. While it is scarcely 
appropriate, in a democratic society, for those who operate a public service to have the sole 
voice on what it should be for and how it should be run, it is equally mistaken to think of 
public servants as nothing more than the implementers of policies and practices devised 
elsewhere, often by those with limited acquaintance with and sympathy for education and 
teaching. Teachers are themselves citizens with civic responsibilities who have, moreover, an 
intimate acquaintance with education, more so than almost any other group in society. It is 
not only their own personal interests that are bound up with educational policy and practice, 
but their broader identifications with the well-being of their society. The benevolence that we 
expect of them extends beyond the particular children and students that they teach to a 
broader concern for the effects of their activities on the well-being of society as a whole. To 
exclude them from at least a voice of some authority on such matters is foolish. Second, they 
constitute, as an occupation, a permanent source of knowledge and expertise about the 
education system which runs through all aspects from classroom to policymaking for the 
future direction of the system. Third, they are responsible for the detailed implementation of 
national policies and strategies and are not only partly responsible for their successful 
outcomes but are also the indispensable source of information about the operational 
conditions in which those policies and strategies are implemented. One might argue that 
teaching as an occupation is not currently adequately equipped to carry out such roles, but 
that contention, if true, is not a reason for abandoning them (for they still remain valid 
requirements) but for ensuring that there is a body of teachers who can fulfil them. 

Educational Philosophy in the Learner-Teacher Educational Practice 
In the activity of philosophizing, philosophy has a humbling effect on those who pursue it. It 
develops an open and questioning attitude in the learner and the nation in general. If a student 
understands philosophy of education critically, pondering its meaning for education and for 
himself, he can find it vital and thought provoking, thereby achieves deep intellectual 
developments. Engagement in philosophy of education makes a teacher and nation to 
continue to develop himself (the teacher) and itself (the nation) intellectually, a teacher or a 
nation can never truly teach, unless such a teacher or nation continues to learn himself or 
itself. A lamp can never light another lamp unless it continues to bum its own flames. This 
means that a teacher or a nation should continue to develop himself or itself intellectually if 
such a teacher or nation should assist in the intellectual development of its students and 
nation in general. This makes a country to move in accordance with the dynamic nature of the 
world, which would promote the spirit of virtuous character, and which strengthens tolerance 
that is lacking in many countries. When such challenge to development is surmounted, there 
will be a smooth development of the nation. 

Philosophy and Empirical Research on Education 
So far, a case for Philosophy in Teacher Education has been developed by arguing for the 
need for a conceptual framework and for a sensitivity to philosophical issues within the 
subject that one teaches. There is, however, a third area in which Philosophy has an important 
role to play. Once one moves to consider empirical research into how learning takes place and 
what are effective methods of teaching, it might be thought that messy issues of contestability 
are left behind, with nothing more than easily digestible research results left to find and, once 
found, to put into effect.                     This, however, is far from the case: the findings and 
interpretation of empirical research, let alone the use that is made of it, are often contestable. 
We need also to ask about the form in which it should be presented to teachers. If the aim of 
teacher education is to develop individuals capable of making professional judgements, they 
cannot simply be taught recipes derived from the research, even when we make the generous 
assumption that the research is capable of providing a clear and unambiguous guide to action. 
But if we are to ask teachers to use the research to make their own judgments, it cannot be 
enough to expect them to derive their knowledge of findings from secondary sources alone. 
Secondary sources frequently give over-simple, inaccurate and partial accounts and do not 
fully present the designs and methods used. Without access to the primary material, it is not 
possible to make judgments about quality and value. For this it is necessary for teachers to 
understand the basic categories for understanding and evaluating empirical research. They 
need to distinguish between knowledge and belief and between truth and justification. They 
need to understand the difference between justification and proof and between hypothesis and 
test, not to mention between corroboration and refutation. In short, they will need to 
understand basic concepts in the Philosophy of Science and also, although there is not the 
space to develop the argument, the Philosophy of Social Science. The need for philosophical 
study is not an alternative to empirical study but complementary and, indeed, a prerequisite 
for understanding, at the appropriate level of depth, the principles underlying empirical 
research in education. 

Philosophical Implications 
Regarding the issues raised in this paper about philosophy of education as an indispensable 
tools for teacher education, we could draw out the conclusion and the following implications 
are drawn: No nation can effectively resist change from within, when its political state as a 
national entity is changing. 
           This implies that the ideology or national goals of any nation has to respond to the 
criticism, analysis and clarifications of philosophy of education to achieve its national 
development. By employing logical rigor and criticisms in diffusing knowledge claims from 
the pool of opinion, philosophy of education provides the nation with a potent tool to 
confront reality. This implies that it is by the use of the analytic approach that the concepts 
and theories of development are given the necessary clarifications, to enable policy 
implementation sustain its needed logical accuracy and coherency. 
            If any education practice is based on sound philosophy it will promote good life or 
conduct, which in turn breeds peace and concord necessary for building a nation. This then 
implies that philosophy of education is an indispensable guide towards a crucial aspect of 
national development. 

Educational Implications of Inclusion of Philosophy of Education in the Teacher Education 
Programme 
Teacher education in Britain has undergone much reform designed to make it more relevant 
to practice over the last quarter of a century. At the time of writing, it is going through a 
further cycle of profound change (DfE, 2010). Britain has perhaps been an extreme example 
of this tendency but it is by no means an uncommon one in the international context. For this 
reason, it is useful to consider the British experience and its international implications. There 
are many positive aspects to this development but also some negative ones. They can be 
categorised as two related tendencies. The first is the positing of the classroom as the primary 
locus of initial teacher education. The assumption is that teaching is a kind of craft activity 
best learned through apprenticeship. It is conceded that teachers require pedagogic content -
knowledge and knowledge of the legal and institutional framework in which they operate in 
order to be effective, but these are more in the nature of add-ons than essential elements of 
teachers' core competence. In recent years the national specifications for qualified teachers in 
England and Wales have moved from a competence model, in which necessary attributes are 
set out in behaviourally realisable descriptors, to a standards model which includes the 
specification of attributes such as attitudes and values as well as behavioural descriptors 
(TDA, 2010). While this is an undoubted improvement on the earlier competence model it 
falls far short of acknowledging the ability to make a wide range of professional judgments 
which should be at the core of teachers' professional capacity. In particular, the setting out of 
standards for work in the classroom is still largely descriptive of the kinds of actions or types 
of actions that are required of teachers and thus remain, in effect, competences in the old 
sense. The standards are, in effect, prescriptions of attitudes, values and practices with which 
teachers are expected to comply, rather than descriptors of a wide-ranging occupational 
capacity. Does this matter? It has been argued that teachers need understanding of the broader 
implications of what they are doing if they are to avoid becoming executive technicians 
whose competence is based more on compliance than on independent professional judgment. 
It is, therefore, helpful to consider an example. C 12 in the current standards states for 
teachers in England and Wales that 'Teachers should know a range of approaches to 
assessment, including the importance of formative assessment' (TDA, 2010, p. 18). A teacher 
could satisfy this standard without having a grasp of the purposes of assessment and how they 
may vary.         
This is a fundamental professional inadequacy and one that would be symptomatic of a 
narrow, philosophically uninformed appreciation of the (often contested) role of assessment 
in the broader educational enterprise. There would thus need to be a statement of standards 
concerning assessment in a broad sense and then, in relation to formative assessment, 
something like: 'Understanding the purposes, importance and uses of formative assessment' 
would be a better way of expressing the significance and depth of the professional judgment 
that is required of an effective teacher in respect of formative assessment. This is not a trivial 
matter as the contrasting specifications are quite different. In the former case a teacher will 
know that they have to employ techniques of formative assessment. They will know that it is 
important to do so because the government has told them. In the latter case, a teacher needs to 
know about the various purposes which assessment can address. These are, in turn, related to 
understanding the character of aims, curriculum and teaching and learning. It is not simply a 
matter of knowing the importance of formative assessment, but of knowing what it is for and 
hence the circumstances in which it is to be used. This understanding has then to be related to 
an understanding of the nature of the curriculum area in which she is working. The teacher 
working to the current standard will have been told that formative assessment is important, 
but will not necessarily understand why. More damagingly, she will not necessarily be able to 
relate its importance to the wider and diverse purposes of assessment. The teacher working to 
a broader, philosophically informed, statement of professional capacity will be able to form 
an opinion about that issue and should also be able to relate it to an understanding of the 
epistemology of the subject she is teaching. Such teachers can form their own judgments and 
influence those of others and are the kind that are needed in a workforce that is independently 
minded and capable of making professional problems their own concern and, even more 
important, of supplying leadership within the profession. 

The Rise and Fall of Philosophy of Education in Initial Teacher Education 
It is natural to ask why Philosophy of Education should be revived as a key element in 
teacher education given that it had a brief period of influence from the 1960s to the 1980s and 
is now almost moribund in Britain. Although the institutional picture for Philosophy of 
Education in other countries where it has been on the curriculum is not so bleak, the subject 
still finds itself under a great deal of pressure. The study of Philosophy of Education by both 
intending and serving teachers has had a long and chequered history. To take the UK as a 
prominent example, from the heyday of the R.S. Peters-inspired B.Ed. degrees in the 1960s 
and 70s to the nadir of assaults from the then Education Secretary, Kenneth Clarke, on it as a 
component of 'barmy' educational theory in the early 1990s, not to mention the philosophical 
assault on college-based teacher education from Anthony O'Hear and others, Philosophy of 
Education can hardly claim to have found a secure place in the education of teachers. The 
post-1988 landscape of a regulated and accountable state education system seems to offer 
even less scope for Philosophy. Its prospects seem stuck in the deepest midwinter, particularly 
in the context of the resurgence of the craft conception of teaching promoted by the current 
Secretary of State. Yet philosophical reflection on educational issues has never gone away. 
Even the long retreat of the 1980s and 90s was marked by some sophisticated philosophical 
reflection on the nature of education, ironically from some of those most concerned to banish 
it from the education of teachers. The work of the Centre for Policy Studies was a principal 
source: Letwin (1988) on the core aims of education and Marenbon (1987) on the place and 
nature of English education are good examples of philosophical reflection closely related to 
policy formation. The quality of much of the work done between the 1960s and 1990s in 
Britain and the USA was outstanding. Indeed, the fact that conceptual reflection on education 
still exists in the UK is a testimony to the work of the pioneers in the field such as Peters, 
Hirst and Dearden. They had an influence far beyond their own lecture theatres, not only in 
the classrooms of their students but also in policymaking. Although the discipline was 
undoubtedly a victim of the assault on college-based teacher education that was part of the 
climate of educational politics from the early 1980s onwards, we need to ascertain whether 
there were internal contributory factors in its decline and whether they can be avoided in any 
future mass incarnation. There was a tendency for some leading practitioners to write as if 
they were attempting a canonical, normative, context-free account of education and its central 
concepts, rather than a representation of the complexity and contested nature of educational 
discourse. It is true that Peters, for example, moved considerably from the dogmatic position 
of 'Ethics and Education' in 1966 to a radically different view in 'Essays on Educators' in 
1981, but the furrow that he ploughed in the last period of his working life was left fallow by 
most of his immediate colleagues and successors (see for example Cuypers & Martin, 2009). 
The price paid was a perception of an overly aloof and elitist discipline promoting a partial 
and context bound conception of education, as if it were a categorical concept. The second 
problem was that of a particular understanding of the role of Philosophy of Education by 
some of its practitioners as a form of debunking. Philosophy of Education was sometimes 
seen as a way of deflating the muddled and overambitious claims of other disciplines within 
the field of education without necessarily putting anything in their place. It acquired a 
reputation in some quarters as a form of intellectual blood sport, ruthlessly exposing and 
criticizing the intellectual shortcomings of policymakers, gurus and other educational 
researchers, despite some very serious and valuable constructive work (Robert Dearden's 
careful essays on assessment and learning how to learn spring to mind--see Dearden, 1984). It 
was also isolated from the other disciplines of education, its mode of engagement with them 
being, all too often, a kind of disdainful critique. There was too little evidence of sympathetic 
engagement with Psychologists, Sociologists and Economists of Education, let alone 
initiatives to work with them in common enterprises of educational research. I am not 
suggesting that Philosophy of Education should ever have eschewed its critical and 
destructive role, rather that this was overemphasized in the mind of some of its practitioners, 
as well as being the signature perception of the subject amongst other educational 
professionals and researchers (e.g. Straughan & Wilson, 1983; Barrow, 1984, for some 
notable examples of this tendency). These problems were by no means sufficient to cause the 
discipline's institutional decline, but contributed to an inability to command a wide 
constituency of support when it really mattered. 

Conclusion
The educational landscape in Nigeria has utterly changed since the heyday of Philosophy of 
Education as a significant component of initial and continuing teacher education. We now 
live in an era of accountability within a structured framework with national aims, curriculum 
and assessment of various kinds. Empirical research actively informs policy. Few would wish 
to return to the days when teachers devised their own aims, curricula, pedagogies and 
assessment procedures, with little reference to anything other than their own prejudices or 
whatever happened to be the current fad of the local authority inspectorate. The teaching 
profession is largely graduate and there is an aspiration to turn it into a Masters level 
profession in the coming years. But conceptual reflection remains minimal and there are 
reasons to think that the current official conception of teaching consists of an uneasy 
amalgam of a kind of craft based in classroom practice and of a technical pursuit which 
involves putting into practice prescriptions worked up by empirical researchers. There is little 
sense of recognition of teacher independence and initiative, let alone of the development of 
breadth of understanding and of self-understanding. National strategies based on prescription, 
which are cascaded down to classroom level, have reached an impasse. At the same time, the 
management and deployment of teachers has been up to now treated as the manipulation of 
the workforce through a performance regime, rather than being organised around the 
development of professional elan (Smith, 2002). It is no coincidence that the craft-cum-
technician model, combined with discredited management methods that do not give due 
account to the professional judgment of teachers, have coincided with a stalling of progress in 
the development of the Nigeria education system. Teachers have the potential to make the 
system progress once again, but only if they are given back their powers of judgment. A 
teacher education curriculum in which Philosophy of Education is fully engaged with 
practice, debate, educational research and reflection on subjects is one important component 
of such a renewal. 

Recommendations 
Basing on the discussions and conclusions made, the following recommendations are made: 
1. Philosophy of education practitioners should ally to translate educational theories to 
practice, since no nation can attain its national development without practicable educational 
theories. 
2. Philosophers of education should not know less that as positive ideas can make a 
nation rich, negative ideas can greatly impoverish a nation and even destroy its legacies 
which have been built over the years. The dictum of Erasmus (1466-1546) is yet relevant that, 
"fruitless is the wisdom of him who has no knowledge of himself', and on the premise of 
Epictetus (60 AD-I17 AD), "Vail is the word of a philosopher that does not heal some 
wound." 
3. Nothing deters the development of a nation more than the erroneous belief, that 
success can come the way of its citizens without hard work. The government should provide 
its educational philosophers with the required means and forum, so as to convince the citizens 
of the state that man's greatness lies in his power of thought. A man is the product of his 
thoughts. It is what he thinks that he becomes. Thus a nation that neglects its intellectual 
heritage, is not yet on the path of development. 
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